
Program Overview
Grades K–5



Every Student Is a Success Story…
And some students may benefit from tailored  
and strategic support to achieve their goals.

2 

WonderWorks ©2022 provides teachers and students with several enhancements to 
support student progress toward grade level:

■■ Help students track their own progress and learning through clear goals and regular 
check-ins. Provide meaningful guidance in critical instructional moments with 
corrective feedback.

■■ Engage learners with research-based multimodal learning opportunities.
■■ Build English language learners’ language and literacy skills through explicit 
instruction.

■■ Support students’ oral language development; it’s a strong predictor of their later 
success as readers and writers.

■■ Increase students’ comprehension and expand their vocabulary by developing their 
understanding of morphology.

■■ Guide teachers in determining where students need support and when students are 
ready to move out of the intervention program.

WonderWorks® is designed to drive student achievement by connecting focused strategies  
for intervention with the content of the Wonders® core program. Grounded in research, the  
two programs work together to support students who may benefit from Tier 2 intervention.  
WonderWorks helps ensure student access to the same content, skills, strategies, and  
knowledge building as the core program by offering instructional on-ramps and acceleration.
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High-Frequency Words

Use the New Clock!
Will Glen miss school  again ?

Dad will  help .

“ Use  the  new  clock,” Dad tells Glen.

Glen can get  there !
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  At Home: Ask your 
child to read the 
book aloud to you.

High-Frequency Words:
Circle the words one and 
then in the story.

Then Duck gets in the bath.

Duck runs! 

Duck
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I  live  with Big Bud.
Big Bud likes my rug.
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Grades K–1

Wonders  
Grade-Level Instruction

WonderWorks 
Scaffolded Support

Reading/Writing  
Companion

Teaching ChartGenre Read-Aloud 
Anthology

Practice Blackline 
Masters

Decodable Readers Interactive 
Read-Aloud Cards

Literature Big Books

Topics with Explicit Instruction  
and Ample Practice: 

■■ Phonological 
awareness

■■ Phonemic 
awareness

■■ Phonics

■■ High-frequency 
words

■■ Decodable/
connected texts

■■ Dictation/writing

Literature Anthology

Oral Language

Build language comprehension and oral 
vocabulary skills.

Consolidation of Oral Language  
and Foundational Skills Builds 
Proficient Readers.

How WonderWorks Supports Wonders
Wonders and WonderWorks use proven, research-based instruction built around a teacher modeling 
approach. Instruction begins with guided student practice, followed by the application of what students 
have learned—ultimately leading students to become independent readers, writers, and critical thinkers. 
WonderWorks supports all versions of Wonders, from 2020 and beyond.
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Practice and Apply

Grades 2–6

Wonders 
Grade-Level Instruction

WonderWorks 
Scaffolded Support

■■ Same content and vocabulary as Wonders.
■■ Two selections in each reader allow 
students to apply close reading skills.

■■ Acceleration plan allows students to level 
up to the leveled readers in Wonders.

■■ Write-in worktext.
■■ Same content and vocabulary as Wonders.
■■ Interactive activities help students develop 
close reading skills.

Reading/Writing CompanionInteractive Worktext

Apprentice Leveled Reader Approaching Level

On Level

Teach and Model



UNIT  2

OBJECTIVES MATERIALS DIGITAL TOOLS

Word Work 
Phonemic Awareness

 We can say the middle sound in words.  

Read the following rhyme. Then reread it and ask children 
to chime in with you. 

Here comes the red ball.       Step up, stand tall, 

Get ready, get set!                Kick the ball in the net.

 I DO  I will say a word. Listen for the middle sound: get: 
/geeet/. I hear the /e/ sound in the middle of get. 

 WE DO  Together, let’s say the word red and name the 
middle sound. Say it with me: red,  /reeed/. What is the 
middle sound? (/e/) Repeat with bug, net, and pin.  

 YOU DO  Listen as I say a word: dot. What is the sound 
in the middle of dot (/o/)  Repeat with these words: 
pack, read, set, tap, set. 

 CORRECTIVE FEEDBACK   Model isolating phonemes in 
the missed word. Watch my mouth, /t/ /aaa/ /p/, tap. 
The middle sound is /a/. Say it with me. Have children 
repeat the task.

 CHECK FOR SUCCESS  Can children isolate 
phonemes? As needed, provide additional modeling and 
practice in Reteach on page 351. 

Phonics: Review /e/e, ea
In a Flash: Sound-Spelling Review Display Sound-
Spelling Cards as children say the sounds that the letters 
represent: e, f, l, m, s, t, ck.  Mix cards and repeat.

 We can blend and read words with short e. 

 I DO   Say bed. Then display Letter Cards b, e, d. The 
letter b stands for the sound /b/. The letter e stands for 
/e/. The letter d stands for /d/. I will blend the sounds to 
read the word: /beeed/, bed. 

Mins
15-20

MULTIMODAL

 WE DO  Let’s build and blend another word together. 
Display Letter Cards v, e, t. Say vet. The word vet begins 
with the letter v. The letter v stands for /v/. The letter e 
stands for /e/. What sound does t stand for? Let’s blend 
the sounds together: /vvveeet/, vet. Display met and 
set using Letter Cards. Guide children to blend and read 
met and set. 

 YOU DO  Have children use Letter Cards to build the 
word h, e, a, d. Then have them blend the sounds to 
read the word. Repeat for bread, leg, bet, read, mess, 
fell. For additional practice, have children complete 
Practice, page 38.

  CORRECTIVE FEEDBACK  Point to the missed word and 
model blending the sounds: /h/ /e/ /d/, /heeed/, head. 
Do it with me. Have children repeat the task. 

Help children decode challenging words using  
the Sound-Spelling Cards. Explain the meaning  

of the words, and then decode the words again.  
Finally, have children write the words on their  
Sound-Spelling WorkBoards.

WRITE: DICTATION Say the words sell, web, bread, and 
met one at a time and have children repeat. Then say 
each word again and have children spell and then write 
the word on their Sound-Spelling WorkBoards.

BUILD FLUENCY Display Teaching Chart, page 21. Point 
to and read each word in row 1, blending the sounds with 
children to read words accurately. Continue with rows 2–3. 
Have children echo read each word after you. Then read 
the words in random order and have children point to and 
read the words aloud.

 CORRECTIVE FEEDBACK  Point to the missed word and 
model blending the sounds: /d/ /e/ /k/, /deeek/, deck. 
Do it with me. Have children repeat the task.

 CHECK IN Have partners use Letter Cards to build and 
read a word with short e. 

High-Frequency Words 
 We can read again, help, new, there, use. 

Display the high-frequency words using the High-
Frequency Word Cards. Have children Read/Spell/Write 
each word. 

On page 19 of the Teaching Chart, point to each of the 
highlighted words: again, help, new, there, and use. Ask 
children to read each word as you point to it. Repeat 
in random order. Now we are going to reread “Use the 
Clock!” Read along with me. Choral read “Use the Clock!” 

 CORRECTIVE FEEDBACK  Write new. Point to and name 
each letter. Do it with me. This is the word new. Repeat 
as needed.  

 CHECK IN Have partners spell two of the words. 

 CHECK FOR SUCCESS Can children read again, 
help, new, there, and use? As needed, model and guide 
practice using Reteach on page 351.

Read Connected Text  
Read "What Can I Get?” 

 We can read and understand a text.

COLLABORATE

Have children turn to the Unit 2 Decodable 
Reader story “What Can I Get?” on page 9. Have 

children point to the words as they read independently or 
with a partner. Remind them to:

• read the title and think about what they'll find out as 
they read.

• blend the sounds and read the words.

Listen in as children read and provide feedback as 
necessary. You can ask the following questions as children 
read or after they read:

— page 12: What smells good at the new spot? (bread)

—  page 15: What type of help did the girl and her mom 
get? (A worker packed their things in a bag.)

—  page 16: Were you correct about what you would find 
out as you read? If not, correct your thinking.

 CHECK IN Have partners take turns reading a page 
of the text aloud to one another.

Mins
10-15

Oral Language 
Review the Read Aloud 

 We can use new words to talk about a text. 

Reread “Finn’s Perfect Job,” stopping after page 7. Have 
children discuss: 

•  Page 7: What do we know about Finn as a character? 

Read the rest of the selection. Have children discuss: 

• Page 9: Have you felt the way Finn does at the end?

Oral Vocabulary 
Display page 20 of the Teaching Chart. Use the Define/
Example/Ask Routine to teach the following words from 
the online Genre Read-Aloud Anthology: illustrator and 
prepare. 

Define An illustrator is the person who draws the pictures 
in a book. 

Example The illustrator can use colorful paints.

Ask Would you like to be an illustrator? Why or why not?

COLLABORATE

Turn and Talk How does Finn show that an 
illustrator would be a good job for him? 

Define To prepare means to get ready.

Example Marisa will prepare for the spelling test by 
studying the words. 

Ask How do you prepare for the first day of school?

COLLABORATE

Turn and Talk What is something you would do to 
prepare for vacation?

 CHECK IN Have partners use the words to talk about 
the text.

Mins
5-10

Teaching Chart   
pp. 19–21

Decodable 
Reader 

Additional Materials: 
•  Practice
• Sound-Spelling WorkBoards
• Sound-Spelling Cards
• Letter Cards
• High-Frequency Word Cards

• Genre Read-Aloud Anthology
• Interactive Activities:  
Word Work

• Discuss read aloud
• Expand oral vocabulary
• Isolate phonemes
• Blend and read words with 
short e

• Write words with short e
• Read words accurately
• Read high-frequency words
• Read connected text

WEEK 2  • LESSON 2

  Learning Goal,  
Student Check In 

Decodable
Reader

KEY

Teaching Chart

LESSON 2 7574 UNIT 2 WEEK 2
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UNIT 3 • WEEKS 1 AND 2LESSON 5 • READ THE LEVELED READER

Vocabulary
Review Expand Vocabulary Words 

 LEARNING GOAL We can use new vocabulary words 
to read and understand realistic fiction.

Write the following on each square of a printable cube: 
word spelling, synonym, antonym, part of speech, related 
word, definition. Choose an expand vocabulary word 
from "Remembering Hurricane Katrina." Have students 
take turns rolling the cube and responding to the prompt. 
Allow students to use a dictionary or thesaurus, if 
necessary. Have students use each word in a sentence.

 STUDENT CHECK-IN Have students reflect on the 
sentences they made using the Check-In routine.

Read Complex Text
Read Playground Buddy

 LEARNING GOAL We can read and understand 
realistic fiction. 

Read the Essential Question on the title page of 
Apprentice Leveled Reader Playground Buddy: In what 
ways can you help your community? Let students know 
that over the next few lessons, they will read about a girl 
who volunteers as a playground buddy at her school.

Help students answer the essential question by 
providing an example. Say, One way I can help my 

school community is by volunteering to tutor students in 
reading. Look for how a student helps her school 
community as we read Playground Buddies.

Have students read aloud the title and look through the 
text. Say: Playground Buddy is realistic fiction. It is a 
made-up story with characters and events that could be 

real. Help students determine their learning goals and 
purpose for reading the text. Then have students look at 
the images in the reader. What do you think this selection 
will be about? (children helping each other on the 
playground) Why do you think that? (Essential Question, 
cover art, title, illustrations)

Read Playground Buddy with students. You may choose 
to read chorally with students or have them take turns 
reading aloud sections. Encourage students to track print 
in their books as they read. Use the prompts and the Stop 
and Check questions to analyze important genre features, 
introduce new vocabulary, and check for comprehension. 

Fluency Focus Encourage students to read accurately 
as they read aloud. Model reading fluently, as needed. 
Remind students to pronounce each word and not leave 
out any words as they read.

Pages 1-4
Teacher Think Aloud I can look at pronouns to determine 
whether the story is told by a first-person or third-person 
narrator. When the author uses pronouns like he, him, 
she, her, and they to tell about the characters, I know 
that this story has a third-person narrator. A third-person 
narrator is not part of the story but can tell the reader 
what the characters think and feel. 

Have students point to the pronouns (outside of dialogue) 
on pages 1-3. Ask: What clues on these pages show that 
this story is told in third person? (the pronouns she and 
her) 

Expand Vocabulary Say: The text says "These volunteers 
will help kids deal with problems in school." What words 
on page 2 help you figure out the meaning of volunteers? 
(buddies, help, problems) What is a volunteer? (a kind 
person who wants to help someone with a problem)

Specific Vocabulary  Have students find the word 
training in the last paragraph on page 3. Point out the 

ending -ing. Explain that this changes the base word train 
from a verb to a noun. Have students think of synonyms 
for the verb train or use a thesaurus to find them. Say: Use 
the synonyms for train to think of a definition for training. 
What is training? (instruction) 

Genre  Read the last paragraph on page 3. Ask: 
Why are the quotation marks used? (to show that Mrs. 
Wilder is speaking) How do they show what Mrs. Wilder 
feels? (Her words show that she is pleased with Sofia.) 

Organization  Read page 4. Ask: Which words 
tell you that a day has passed? ("the next day")  

Give context clues for challenging words, and have 
students find the sentences that match the clues. 

For example, say, On page 3, Sofia volunteers to help. 
Jade shakes her head when Sofia does something. I know 
that Sofia didn't say anything to her friend, so what did 
she do? (She glanced at her friend.) What do you think 
glance means? (It might that Sofia looked at her.)

 STOP AND CHECK  Read aloud the question in the 
Stop and Check box on page 4. (They help kids deal with 
problems in school. They help people who need a friend.) 

Pages 5–7
Organization  Have students read page 5. Ask: 
In the first paragraph, what does the word today tell us 
about the time that has passed in this story? (Another 
day has passed.) 

Connection of Ideas  Remind students that Sofia 
was trained to help on the playground. Have students 
find the word vest in the first paragraph on page 5. Have 
students point to the illustration of the vest. Ask: What do 
you notice about the vest? (It is bright orange and easy to 
spot.) Why is it important for a playground buddy to wear 
a vest? (so other students will be able to quickly find a 
playground buddy if they need help) 

Expand Vocabulary Have students locate the word 
edge on page 5. Say: Where is the edge of your book? 
(along the outside of the book) Have students apply this 
thinking to a basketball court. Ask: Where is the edge of 
a basketball court? (along the outside of the court) 

Genre  Have students read page 6. How does 
the dialogue show you that this is realistic fiction? (The 
characters say things that real kids would say.) 

 STOP AND CHECK Read aloud the question in the 
Stop and Check box on page 6. (Jade's friend, Sofia, can’t 
play soccer because she is on buddy duty.) 

Pages 8–9
Organization  Have students read the title 
of Chapter 3 aloud. Then have students read page 
8. Say: This is a new chapter, but it is still the same 
day. How do we know this? (Sofia is still on the school 
playground watching the kids play.) 

Expand Vocabulary Have students point to the word 
recognized on page 8. Note that Sofia recognized the new 
girl after the new girl looked up. Ask: How might you be 
able to recognize someone? (by seeing their face)

Genre  Have students read page 9. Point out 
how the dialogue shows important details about the 
plot. Ask: What does Kim say in the last paragraph 
on page 9? (“I’m the only new kid in my class. I don’t 
have any friends.”) What do her words tell you about 
how Kim is feeling? (Kim is feeling sad. The word 
sniffed is a clue.) 

 STOP AND CHECK  Read aloud the question in the 
Stop and Check box on page 9. (Kim is new in her class, 
and she doesn’t have any friends.)

 STUDENT CHECK-IN Have partners summarize what 
they have read so far. Then have them reflect using the 
Check-In routine.

 CHECK FOR SUCCESS Can students summarize 
Playground Buddy thus far? If not, provide a sentence 
frame: In Chapter 1, Sofia _____.

Mins
5-10

25-35
Mins

144 UNIT 3 WEEKS 1 AND 2

Leveled Reader pp. 1-9

OBJECTIVES
• Understand and use expand vocabulary 
words. 

• Understand what complex text says 
through close reading.

• Use text evidence to support responses.

DIGITAL TOOLS
• Apprentice Leveled Reader 
eBook

© McGraw Hill 2022 all rights reserved. This material is subject to further review and update in all respects and is provided for individual evaluation purposes only and may not be downloaded, reproduced or distributed.

UNIT  2

OBJECTIVES MATERIALS DIGITAL TOOLS

Word Work 
Phonemic Awareness

 We can say the middle sound in words.  

Read the following rhyme. Then reread it and ask children 
to chime in with you. 

Here comes the red ball.       Step up, stand tall, 

Get ready, get set!                Kick the ball in the net.

 I DO  I will say a word. Listen for the middle sound: get: 
/geeet/. I hear the /e/ sound in the middle of get. 

 WE DO  Together, let’s say the word red and name the 
middle sound. Say it with me: red,  /reeed/. What is the 
middle sound? (/e/) Repeat with bug, net, and pin.  

 YOU DO  Listen as I say a word: dot. What is the sound 
in the middle of dot (/o/)  Repeat with these words: 
pack, read, set, tap, set. 

 CORRECTIVE FEEDBACK   Model isolating phonemes in 
the missed word. Watch my mouth, /t/ /aaa/ /p/, tap. 
The middle sound is /a/. Say it with me. Have children 
repeat the task.

 CHECK FOR SUCCESS  Can children isolate 
phonemes? As needed, provide additional modeling and 
practice in Reteach on page 351. 

Phonics: Review /e/e, ea
In a Flash: Sound-Spelling Review Display Sound-
Spelling Cards as children say the sounds that the letters 
represent: e, f, l, m, s, t, ck.  Mix cards and repeat.

 We can blend and read words with short e. 

 I DO   Say bed. Then display Letter Cards b, e, d. The 
letter b stands for the sound /b/. The letter e stands for 
/e/. The letter d stands for /d/. I will blend the sounds to 
read the word: /beeed/, bed. 

Mins
15-20

MULTIMODAL

 WE DO  Let’s build and blend another word together. 
Display Letter Cards v, e, t. Say vet. The word vet begins 
with the letter v. The letter v stands for /v/. The letter e 
stands for /e/. What sound does t stand for? Let’s blend 
the sounds together: /vvveeet/, vet. Display met and 
set using Letter Cards. Guide children to blend and read 
met and set. 

 YOU DO  Have children use Letter Cards to build the 
word h, e, a, d. Then have them blend the sounds to 
read the word. Repeat for bread, leg, bet, read, mess, 
fell. For additional practice, have children complete 
Practice, page 38.

  CORRECTIVE FEEDBACK  Point to the missed word and 
model blending the sounds: /h/ /e/ /d/, /heeed/, head. 
Do it with me. Have children repeat the task. 

Help children decode challenging words using  
the Sound-Spelling Cards. Explain the meaning  

of the words, and then decode the words again.  
Finally, have children write the words on their  
Sound-Spelling WorkBoards.

WRITE: DICTATION Say the words sell, web, bread, and 
met one at a time and have children repeat. Then say 
each word again and have children spell and then write 
the word on their Sound-Spelling WorkBoards.

BUILD FLUENCY Display Teaching Chart, page 21. Point 
to and read each word in row 1, blending the sounds with 
children to read words accurately. Continue with rows 2–3. 
Have children echo read each word after you. Then read 
the words in random order and have children point to and 
read the words aloud.

 CORRECTIVE FEEDBACK  Point to the missed word and 
model blending the sounds: /d/ /e/ /k/, /deeek/, deck. 
Do it with me. Have children repeat the task.

 CHECK IN Have partners use Letter Cards to build and 
read a word with short e. 

High-Frequency Words 
 We can read again, help, new, there, use. 

Display the high-frequency words using the High-
Frequency Word Cards. Have children Read/Spell/Write 
each word. 

On page 19 of the Teaching Chart, point to each of the 
highlighted words: again, help, new, there, and use. Ask 
children to read each word as you point to it. Repeat 
in random order. Now we are going to reread “Use the 
Clock!” Read along with me. Choral read “Use the Clock!” 

 CORRECTIVE FEEDBACK  Write new. Point to and name 
each letter. Do it with me. This is the word new. Repeat 
as needed.  

 CHECK IN Have partners spell two of the words. 

 CHECK FOR SUCCESS Can children read again, 
help, new, there, and use? As needed, model and guide 
practice using Reteach on page 351.

Read Connected Text  
Read "What Can I Get?” 

 We can read and understand a text.

COLLABORATE

Have children turn to the Unit 2 Decodable 
Reader story “What Can I Get?” on page 9. Have 

children point to the words as they read independently or 
with a partner. Remind them to:

• read the title and think about what they'll find out as 
they read.

• blend the sounds and read the words.

Listen in as children read and provide feedback as 
necessary. You can ask the following questions as children 
read or after they read:

— page 12: What smells good at the new spot? (bread)

—  page 15: What type of help did the girl and her mom 
get? (A worker packed their things in a bag.)

—  page 16: Were you correct about what you would find 
out as you read? If not, correct your thinking.

 CHECK IN Have partners take turns reading a page 
of the text aloud to one another.

Mins
10-15

Oral Language 
Review the Read Aloud 

 We can use new words to talk about a text. 

Reread “Finn’s Perfect Job,” stopping after page 7. Have 
children discuss: 

•  Page 7: What do we know about Finn as a character? 

Read the rest of the selection. Have children discuss: 

• Page 9: Have you felt the way Finn does at the end?

Oral Vocabulary 
Display page 20 of the Teaching Chart. Use the Define/
Example/Ask Routine to teach the following words from 
the online Genre Read-Aloud Anthology: illustrator and 
prepare. 

Define An illustrator is the person who draws the pictures 
in a book. 

Example The illustrator can use colorful paints.

Ask Would you like to be an illustrator? Why or why not?
COLLABORATE

Turn and Talk How does Finn show that an 
illustrator would be a good job for him? 

Define To prepare means to get ready.

Example Marisa will prepare for the spelling test by 
studying the words. 

Ask How do you prepare for the first day of school?

COLLABORATE

Turn and Talk What is something you would do to 
prepare for vacation?

 CHECK IN Have partners use the words to talk about 
the text.

Mins
5-10

Teaching Chart   
pp. 19–21

Decodable 
Reader 

Additional Materials: 
•  Practice
• Sound-Spelling WorkBoards
• Sound-Spelling Cards
• Letter Cards
• High-Frequency Word Cards

• Genre Read-Aloud Anthology
• Interactive Activities:  
Word Work

• Discuss read aloud
• Expand oral vocabulary
• Isolate phonemes
• Blend and read words with 
short e

• Write words with short e
• Read words accurately
• Read high-frequency words
• Read connected text

WEEK 2  • LESSON 2

  Learning Goal,  
Student Check In 

Decodable
Reader

KEY

Teaching Chart

LESSON 2 7574 UNIT 2 WEEK 2
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UNIT 3 • WEEKS 1 AND 2LESSON 5 • READ THE LEVELED READER

Vocabulary
Review Expand Vocabulary Words 

 LEARNING GOAL We can use new vocabulary words 
to read and understand realistic fiction.

Write the following on each square of a printable cube: 
word spelling, synonym, antonym, part of speech, related 
word, definition. Choose an expand vocabulary word 
from "Remembering Hurricane Katrina." Have students 
take turns rolling the cube and responding to the prompt. 
Allow students to use a dictionary or thesaurus, if 
necessary. Have students use each word in a sentence.

 STUDENT CHECK-IN Have students reflect on the 
sentences they made using the Check-In routine.

Read Complex Text
Read Playground Buddy

 LEARNING GOAL We can read and understand 
realistic fiction. 

Read the Essential Question on the title page of 
Apprentice Leveled Reader Playground Buddy: In what 
ways can you help your community? Let students know 
that over the next few lessons, they will read about a girl 
who volunteers as a playground buddy at her school.

Help students answer the essential question by 
providing an example. Say, One way I can help my 

school community is by volunteering to tutor students in 
reading. Look for how a student helps her school 
community as we read Playground Buddies.

Have students read aloud the title and look through the 
text. Say: Playground Buddy is realistic fiction. It is a 
made-up story with characters and events that could be 

real. Help students determine their learning goals and 
purpose for reading the text. Then have students look at 
the images in the reader. What do you think this selection 
will be about? (children helping each other on the 
playground) Why do you think that? (Essential Question, 
cover art, title, illustrations)

Read Playground Buddy with students. You may choose 
to read chorally with students or have them take turns 
reading aloud sections. Encourage students to track print 
in their books as they read. Use the prompts and the Stop 
and Check questions to analyze important genre features, 
introduce new vocabulary, and check for comprehension. 

Fluency Focus Encourage students to read accurately 
as they read aloud. Model reading fluently, as needed. 
Remind students to pronounce each word and not leave 
out any words as they read.

Pages 1-4
Teacher Think Aloud I can look at pronouns to determine 
whether the story is told by a first-person or third-person 
narrator. When the author uses pronouns like he, him, 
she, her, and they to tell about the characters, I know 
that this story has a third-person narrator. A third-person 
narrator is not part of the story but can tell the reader 
what the characters think and feel. 

Have students point to the pronouns (outside of dialogue) 
on pages 1-3. Ask: What clues on these pages show that 
this story is told in third person? (the pronouns she and 
her) 

Expand Vocabulary Say: The text says "These volunteers 
will help kids deal with problems in school." What words 
on page 2 help you figure out the meaning of volunteers? 
(buddies, help, problems) What is a volunteer? (a kind 
person who wants to help someone with a problem)

Specific Vocabulary  Have students find the word 
training in the last paragraph on page 3. Point out the 

ending -ing. Explain that this changes the base word train 
from a verb to a noun. Have students think of synonyms 
for the verb train or use a thesaurus to find them. Say: Use 
the synonyms for train to think of a definition for training. 
What is training? (instruction) 

Genre  Read the last paragraph on page 3. Ask: 
Why are the quotation marks used? (to show that Mrs. 
Wilder is speaking) How do they show what Mrs. Wilder 
feels? (Her words show that she is pleased with Sofia.) 

Organization  Read page 4. Ask: Which words 
tell you that a day has passed? ("the next day")  

Give context clues for challenging words, and have 
students find the sentences that match the clues. 

For example, say, On page 3, Sofia volunteers to help. 
Jade shakes her head when Sofia does something. I know 
that Sofia didn't say anything to her friend, so what did 
she do? (She glanced at her friend.) What do you think 
glance means? (It might that Sofia looked at her.)

 STOP AND CHECK  Read aloud the question in the 
Stop and Check box on page 4. (They help kids deal with 
problems in school. They help people who need a friend.) 

Pages 5–7
Organization  Have students read page 5. Ask: 
In the first paragraph, what does the word today tell us 
about the time that has passed in this story? (Another 
day has passed.) 

Connection of Ideas  Remind students that Sofia 
was trained to help on the playground. Have students 
find the word vest in the first paragraph on page 5. Have 
students point to the illustration of the vest. Ask: What do 
you notice about the vest? (It is bright orange and easy to 
spot.) Why is it important for a playground buddy to wear 
a vest? (so other students will be able to quickly find a 
playground buddy if they need help) 

Expand Vocabulary Have students locate the word 
edge on page 5. Say: Where is the edge of your book? 
(along the outside of the book) Have students apply this 
thinking to a basketball court. Ask: Where is the edge of 
a basketball court? (along the outside of the court) 

Genre  Have students read page 6. How does 
the dialogue show you that this is realistic fiction? (The 
characters say things that real kids would say.) 

 STOP AND CHECK Read aloud the question in the 
Stop and Check box on page 6. (Jade's friend, Sofia, can’t 
play soccer because she is on buddy duty.) 

Pages 8–9
Organization  Have students read the title 
of Chapter 3 aloud. Then have students read page 
8. Say: This is a new chapter, but it is still the same 
day. How do we know this? (Sofia is still on the school 
playground watching the kids play.) 

Expand Vocabulary Have students point to the word 
recognized on page 8. Note that Sofia recognized the new 
girl after the new girl looked up. Ask: How might you be 
able to recognize someone? (by seeing their face)

Genre  Have students read page 9. Point out 
how the dialogue shows important details about the 
plot. Ask: What does Kim say in the last paragraph 
on page 9? (“I’m the only new kid in my class. I don’t 
have any friends.”) What do her words tell you about 
how Kim is feeling? (Kim is feeling sad. The word 
sniffed is a clue.) 

 STOP AND CHECK  Read aloud the question in the 
Stop and Check box on page 9. (Kim is new in her class, 
and she doesn’t have any friends.)

 STUDENT CHECK-IN Have partners summarize what 
they have read so far. Then have them reflect using the 
Check-In routine.

 CHECK FOR SUCCESS Can students summarize 
Playground Buddy thus far? If not, provide a sentence 
frame: In Chapter 1, Sofia _____.

Mins
5-10

25-35
Mins
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OBJECTIVES
• Understand and use expand vocabulary 
words. 

• Understand what complex text says 
through close reading.

• Use text evidence to support responses.

DIGITAL TOOLS
• Apprentice Leveled Reader 
eBook
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Gradual Release Model  
of Instruction
Explicit skills lessons start with teacher 
explanation and modeling, move to guided  
and collaborative practice, then culminate  
with independent practice.

Promote Equity and Access
Every student deserves high-quality instruction at the right moment in their education. The intensive, 
scaffolded instruction in WonderWorks provides a pathway to accessing grade-level content and 
rigorous standards, reading increasingly complex text, and thinking critically.

Scaffolded Complex Texts
Students read scaffolded versions of Wonders 
complex texts so they can review and practice 
close reading of complex texts at their level. 
The texts are lower in readability but maintain 
the elements of complexity that students need 
to master.

Access Complex Text
The complex features of texts students are 
asked to read are highlighted. Point-of-use 
scaffolds are provided to help students attend 
to those challenging aspects of the text.

Oral Language 
Grades K–1 students practice increasingly 
complex expressive language through high-
quality interactions with read-aloud selections. 
Additionally, explicit instruction in oral 
vocabulary each week provides children with  
a deep understanding of words and concepts. Gradual Release Model

Access Complex Text



UNIT 3 • WEEKS 1 AND 2

LESSON 3 141 

LESSON 3 • REREAD THE SHARED READ

Reread Complex Text 
Close Reading: “Remembering 
Hurricane Katrina”

 LEARNING GOAL We can read and understand 
realistic fiction.

Have students reread aloud “Remembering Hurricane 
Katrina.” Have students respond to the Reread prompts 
on pages 138-141 in the Interactive Worktext. Use the 
extra prompts in the Teacher's Edition for additional 
support. Distribute copies of online Point of View Graphic 
Organizer 146. Have students record details that identify 
the point of view. They can also note words they do not 
understand and questions they have.

Page 139
Point of View Say: The narrator’s point of view is how 
the narrator thinks and feels about characters or events in 
a story. When an author uses the pronouns I, me, or my in 
a story, it means the story has a first-person narrator. 

Teacher Think Aloud  I want to determine the point of 
view this story. In the first paragraph on page 139, I see 
the pronouns I and my as I read about certain events. This 
tells me that the story is told by a first-person narrator 
and that the narrator is one of the characters in the story. 

Student Think Along We can learn more about a 
narrator’s point of view by paying attention to the words 
the narrator uses to describe things. Let’s read the last 
paragraph on page 139. Turn and talk to a partner about 
the words the narrator uses to describe the people on the 
evening news. (weary, torn and dirty clothes, no shoes, 
faces full of sadness) 

Ask: What do these details tell you about how the 
narrator feels watching the people on the news? (He sees 
that they are unhappy and feel sad.) Guide students to 
add these details their Point of View chart.

25-35
Mins

Comprehension What details in the first and second 
paragraphs help you imagine the storm the narrator is 
driving through? (heavy clouds, dark gray sky, torrential 
downpour of rain, flickering lightning) What causes the 
narrator to begin thinking about events from ten years 
ago? (The storm reminds him of another storm, Hurricane 
Katrina, that happened ten years earlier.) 

Page 140
Point of View Have students reread the first two 
paragraphs. Ask: Who is asking Aunt Lucia a question? 
(Hector) Say: We’ve just learned that Hector is the 
narrator of this story. What text evidence tells us that this 
story is told from Hector’s point of view? (The pronoun I 
comes after the question in the first paragraph. Then Aunt 
Lucia says Hector’s name in her response to the question.)

Have students reread the fourth paragraph. Ask: Who 
does Hector notice behind the TV reporter? (a little 
boy hugging an old teddy bear) What sentence tells us 
what Hector thinks when he sees the little boy hugging 
the teddy bear? (Watching him, I knew I had to do 
something.) Have students use these details to fill in their 
Point of View chart.

Direct students to paragraph three. Point out the 
pronouns I and us. Ask, is this a first-person or 

third-person narrator? (first-person narrator)

Page 141
Comprehension Have students reread the first paragraph. 
Ask: What words help us picture the amount of donations 
Hector’s club received? (overflowing with toys) If needed, 
describe what it means for something to be overflowing 
to help students visualize the amount of donations 
received.

Point of View After rereading the second paragraph, 
ask: What sentence tells us that this is a meaningful day 
for Hector? (I’ll never forget that day at the Astrodome.) 
How do the parents describe Hector and his friends? 
(generous, thoughtful, mature)

After reading the text, have students use text details to 
answer: How does Hector feel about helping others? (He 
feels good. He thinks it makes a difference.) How does he 
show that he still feels this way as an adult? (He brings 
clothing donations for tornado victims.) Add these details 
to your Point of View chart.

TE

Summarize Have partners review their Point 
of View charts and notes on page 138 of the 

Interactive Worktext. Ask partners to work with a partner 
to summarize the selection in their notebooks.

Ask, What does the exclamation in the second 
sentence on page 141 tell us about how Hector 

feels about the donations? (He is excited; he is happy.) 
What word in the last sentence tell us about what  
Hector is feeling? (He is proud that he volunteered.)

 STUDENT CHECK-IN Have students share their 
responses to the Reread prompts on pages 138-141 of 
the Interactive Worktext. Have students reflect using the 
Check-In routine.

Fluency: Expression
 LEARNING GOAL We can read fluently with 

accuracy and expression.

Say: Good readers read with expression. We can change 
our voice to show different emotions. We also pause for 
punctuation, raising our voice at the end of questions 
and showing excitement when we read an exclamation.  
Model reading page 139 of the Interactive Worktext. Ask 
students to note how you read with expression. Then have 
students take turns reading page 140 aloud. 

 CORRECTIVE FEEDBACK  Provide corrective feedback 
for reading accurately with expression. If the student 
misses stressing a word for meaning, guide the student 
in stressing the word. Or if the student doesn’t raise his 
or her voice at the end of a question, guide the student 

in reading the question with expression. Then have the 
student read the page again.

 STUDENT CHECK-IN Ask partners to read the rest of 
the selection with accuracy and expression. Have them 
reflect using the Check-In routine.

Vocabulary 
Review Linking Words 

 LEARNING GOAL We can understand how linking 
words connect the parts of a sentence.

Remind students that linking words connect the main part 
of a sentence to another group of words. Ask students to 
listen for the linking word as you read aloud the following 
sentence from "Remembering Hurricane Katrina": I pulled 
off the road until my visibility improved. Ask: What linking 
word did you hear? (until) Point out that until connects the 
main part of the sentence, I pulled off the road, to words 
that explain how long Hector would be waiting (until he 
could see clearly again). 

On Interactive Worktext page 140, read the last sentence 
of paragraph 2 with students. Ask: What is the main part 
of this sentence? (They’ll stay) How does the linking word 
until connect the two parts of this sentence? (It links the 
main part to words that explain that people will need to 
stay at the Astrodome until it’s safe for them to go home.)

TE

Ask partners to reread the following sentence 
from paragraph 2 on page 141: Smiles lit up 

their faces as we pulled toys from our bags. Have partners 
identify the linking word as and discuss how it connects 
the main part of the sentence to the rest of the sentence. 

 STUDENT CHECK-IN Have partners complete the 
following sentence frame and explain how the linking 
word because connects the parts of the sentence: Hector 
felt good because ________.

 CHECK FOR SUCCESS Can students use key details to 
determine the narrator’s point of view? If not, review and 
reteach using the instruction on page 367.

Can students read fluently with accuracy and expression? 
If not, review and reteach using the instruction on pages 
375 and 378.

Mins
5-10

OBJECTIVES
• Recognize and understand point of view.
• Use text evidence to support responses. 
• Understand what a complex text means 
through close reading.

• Read fluently and with accuracy and 
expression.

• Identify how linking words connect ideas.

DIGITAL TOOLS
• Interactive eWorktext
• Online Graphic Organizer

Interactive Worktext pp.138-141   

SHARED READ REALISTIC FICTION

FIND TEXT EVIDENCE

Read

Organization 
Reread the second paragraph.  
Draw a box around the sentence 
that tells you the narrator is 
thinking about an event from 
the past. When did the event 
happen?

 

 

Expand Vocabulary

When something is futile, it is 
useless. Circle the details that 
describe people’s futile efforts to 
stay dry.

Leaning over my steering wheel, I watched the heavy 
clouds roll in. The sky became dark gray. Raindrops were 
soon scattered across my windshield. A storm was coming. 
Looking at the boxes of clothes in the back seat, I smiled.

A torrential downpour of rain began beating against my 
windshield. Lightning flickered. I pulled off the road until 
my visibility improved. People on the sidewalk held purses 
and briefcases over their heads in a futile effort to keep from 
getting wet. Children danced in the downpour. The rain 
reminded me of another storm ten years earlier.

Hurricane Katrina slammed into the Gulf Coast when I 
was nine. The powerful storm caused severe damage.

One of my strongest memories was watching the 
evening news with my aunt. A reporter inside the Houston 
Astrodome was surrounded by thousands of people. They all 
had the same weary expression. Many wore torn and dirty 
clothes. Some had no shoes. They slowly shuffled along, their 
faces full of sadness.

HURRICANE

KATRINA
REMEMBERING

TAKE NOTES

As you read, make note of 
interesting or unfamiliar words. 
Write any questions you have 
about the text.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Essential Question

In what ways can you help 
your community?

Read about how Hector helps 
others after Hurricane Katrina.

Reread

Point of View
Reread the last two paragraphs. 
Underline the details that the 
narrator uses to describe the 
people he sees on the news. How 
does the narrator feel watching 
them?
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Details

Point of View
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LESSON 2 139 

LESSON 2 • READ THE SHARED READ

Vocabulary
Review Target Vocabulary 

 LEARNING GOAL We can understand and use 
vocabulary words.

TE

Use the Visual Vocabulary Cards to review 
target vocabulary, as necessary. Select a 

target vocabulary word. Have partners take turns 
generating related words and recording them in a word 
map. Then have them use the newly-generated words in a 
sentence.

 STUDENT CHECK-IN Have students say a target 
vocabulary word, its definition, and a related word.

Read Complex Text
Read “Remembering Hurricane 
Katrina” 

 LEARNING GOAL We can read and understand 
realistic fiction.

Have students turn to page 139 in the Interactive 
Worktext and read aloud the Essential Question. Explain 
that Hurricane Katrina was a very powerful storm that hit 
the Gulf Coast of the U.S. in 2005. Ask: What is the title? 
(“Remembering Hurricane Katrina”) Ask: What does the 
picture show? (people running during a storm) Explain 
that “Remembering Hurricane Katrina” is realistic fiction. 
It has realistic characters and a sequence of events that 
could happen in real life or are inspired by real events.  

Read “Remembering Hurricane Katrina” on pages 138-
141 of the Interactive Worktext with students. In this first 
reading, you may choose to lead an echo reading or read 
chorally with students. After reading each paragraph, 
have students respond to the Read prompts. Use the 
extra prompts not included in the Interactive Worktext 

for additional support. As students read, they should use 
the left column of page 138 to list interesting words they 
would like to learn and write important information. Note 
that target vocabulary words are highlighted in yellow. 
Expand Vocabulary words are highlighted in blue.  

As you read, have students underline passages and 
list words they don't understand. Have them think 

about questions to ask about the passages and words. 
Model the types of questions students might ask: In the 
first paragraph on page 139, what does it mean for heavy 
clouds to roll in? Why is paragraph 3 on page 139 about 
people in the Houston Astrodome? What is a reporter?

Fluency Focus Model proper fluency as you read with 
students. Tell students to listen carefully to how you 
accurately pronounce each word and do not leave out any 
words. Remind them to track print as they follow along. 

Page 139
Organization   Guide students in thinking about 
how the story begins in the present day and then shifts to 
Hector's memory of an event in the past.

Teacher Think Aloud Sometimes in a story a narrator 
will talk or think about an event that happened in the 
past. This is called a flashback. On page 139, the words 
reminded me of another storm ten years earlier in the 
second paragraph tell me this is the start of a flashback. 

Student Think Along Let's reread this last sentence and 
the next to identify the shift from the present day to 
the past.  What is happening in the present day? (it is 
raining; children are dancing in the rain) Of what event 
is the narrator reminded? (when Hurricane Katrina made 
landfall on the Gulf Coast, ten years earlier) 

Expand Vocabulary Say: In the second paragraph, we 
read that the storm was "a torrential downpour." This 
means the rain was very heavy. What were some of 
people’s futile attempts to stay dry? (held purses and 
briefcases over their heads) Why do you think these were 
futile? (The rain was too heavy.) 

Page 140
Vocabulary Have students locate the word temporary 
in the second paragraph. Reread the sentence and the 
sentence after it. Have students use context clues to 
answer: Why are the residents temporary? (They aren’t 
staying. They will go back to their homes.)

TE

Summarize Have students reread the second 
paragraph. Ask: What happened in New 

Orleans, Louisiana? (New Orleans was hit by Hurricane 
Katrina) Why are people from New Orleans staying in the 
Astrodome? (Their homes were destroyed in the storm, 
and they need a safe place to stay.) Have students turn to 
a partner to summarize the second paragraph in their 
own words.

Connection of Ideas   Have students reread the 
third paragraph. Ask: What is this paragraph about? (It is 
about Hurricane Katrina.) Have students identify words in 
the paragraph that show the storm's action: had formed, 
had traveled, and had come. Ask: Do these verbs show 
past, present or future action? (past) So did Hurricane 
Katrina occur before or after the news report? (before) 

Expand Vocabulary Have students point to the word 
devised in the fifth paragraph. Ask: Who helped Hector 
devise a plan? (the Houston Helpers) What was the plan 
the Houston Helpers devised? (a plan to collect toys to 
give to kids at the Astrodome)

Page 141
Sentence Structure   Have students reread the 
second paragraph. Point out the first sentence. Ask: 
How does this sentence help us understand that these 
events are in the past? (Hector says he'll never forget 
that day. When we remember an event, we are thinking 
about something that has already happened.) Then have 
students reread the third paragraph. Ask: What sentence 
in the third paragraph shows a change in time? (My cell 

phone jolted me back to the present.) Where is Hector 
when his cell phone rings? (in his car) If needed, remind 
students that, at the beginning of the story, they read 
that Hector was thinking back on events from ten years 
ago. They can go back to the beginning of the story to 
see where Hector was at that time. 

Sentence Structure On page 141, have students 
underline verbs and tell the tense for each verb. 

Have them circle time-order words, such as soon, present, 
and yesterday, and then explain what each word tells 
about past, present, and future.

Expand Vocabulary Point out the word delayed in the 
seventh paragraph. Say: The ending -ed is often added 
to action words to show that they happened in the past. 
Have students read the sentence. Ask: Which words tell 
us that Hector is late? (I’ll be there soon!) What details 
tell us why Hector is late? (The storm delayed me.) Ask 
students to turn to a partner and discuss other reasons 
why someone might be delayed.

Genre   Explain that realistic fiction is a made-
up story but has characters and events that could exist 
in real life. Point out these details in the sixth paragraph: 
donations, victims of yesterday’s tornado. Ask: Why are 
these details realistic? (They could happen in real life.)

 STUDENT CHECK-IN Have students share their 
responses to the Read prompts on pages 138-141 of the 
Interactive Worktext. 

 CHECK FOR SUCCESS Do students understand 
vocabulary in context? If not, review and reteach using 
the instruction on page 364.

Can student orally summarize a realistic fiction story? 
If not, provide sentence frames: In the beginning of the 
story, a storm reminds Hector_______. 

Mins
5-10

25-35
Mins
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SHARED READ REALISTIC FICTION

FIND TEXT EVIDENCE

Read

Organization 
Reread the second paragraph.  
Draw a box around the sentence 
that tells you the narrator is 
thinking about an event from 
the past. When did the event 
happen?

 

 

Expand Vocabulary

When something is futile, it is 
useless. Circle the details that 
describe people’s futile efforts to 
stay dry.

Leaning over my steering wheel, I watched the heavy 
clouds roll in. The sky became dark gray. Raindrops were 
soon scattered across my windshield. A storm was coming. 
Looking at the boxes of clothes in the back seat, I smiled.

A torrential downpour of rain began beating against my 
windshield. Lightning flickered. I pulled off the road until 
my visibility improved. People on the sidewalk held purses 
and briefcases over their heads in a futile effort to keep from 
getting wet. Children danced in the downpour. The rain 
reminded me of another storm ten years earlier.

Hurricane Katrina slammed into the Gulf Coast when I 
was nine. The powerful storm caused severe damage.

One of my strongest memories was watching the 
evening news with my aunt. A reporter inside the Houston 
Astrodome was surrounded by thousands of people. They all 
had the same weary expression. Many wore torn and dirty 
clothes. Some had no shoes. They slowly shuffled along, their 
faces full of sadness.

HURRICANE

KATRINA
REMEMBERING

TAKE NOTES

As you read, make note of 
interesting or unfamiliar words. 
Write any questions you have 
about the text.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Essential Question

In what ways can you help 
your community?

Read about how Hector helps 
others after Hurricane Katrina.

Reread

Point of View
Reread the last two paragraphs. 
Underline the details that the 
narrator uses to describe the 
people he sees on the news. How 
does the narrator feel watching 
them?
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OBJECTIVES
• Understand and use target vocabulary. 
• Understand what a complex text says 
through close reading 

• Use text evidence to support responses 
to the text.

DIGITAL TOOLS
• Visual Vocabulary Cards 
• Interactive eWorktext
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 “Let’s fly on this ride!” yelled Tom.

We got tickets and went high. 

“Let’s try to find Mom,” I said 
 when we finished. “Hi, Mom!” 
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LESSON 2 • READ THE SHARED READ

Vocabulary
Review Target Vocabulary 

 LEARNING GOAL We can understand and use 
vocabulary words.

TE

Use the Visual Vocabulary Cards to review 
target vocabulary, as necessary. Select a 

target vocabulary word. Have partners take turns 
generating related words and recording them in a word 
map. Then have them use the newly-generated words in a 
sentence.

 STUDENT CHECK-IN Have students say a target 
vocabulary word, its definition, and a related word.

Read Complex Text
Read “Remembering Hurricane 
Katrina” 

 LEARNING GOAL We can read and understand 
realistic fiction.

Have students turn to page 139 in the Interactive 
Worktext and read aloud the Essential Question. Explain 
that Hurricane Katrina was a very powerful storm that hit 
the Gulf Coast of the U.S. in 2005. Ask: What is the title? 
(“Remembering Hurricane Katrina”) Ask: What does the 
picture show? (people running during a storm) Explain 
that “Remembering Hurricane Katrina” is realistic fiction. 
It has realistic characters and a sequence of events that 
could happen in real life or are inspired by real events.  

Read “Remembering Hurricane Katrina” on pages 138-
141 of the Interactive Worktext with students. In this first 
reading, you may choose to lead an echo reading or read 
chorally with students. After reading each paragraph, 
have students respond to the Read prompts. Use the 
extra prompts not included in the Interactive Worktext 

for additional support. As students read, they should use 
the left column of page 138 to list interesting words they 
would like to learn and write important information. Note 
that target vocabulary words are highlighted in yellow. 
Expand Vocabulary words are highlighted in blue.  

As you read, have students underline passages and 
list words they don't understand. Have them think 

about questions to ask about the passages and words. 
Model the types of questions students might ask: In the 
first paragraph on page 139, what does it mean for heavy 
clouds to roll in? Why is paragraph 3 on page 139 about 
people in the Houston Astrodome? What is a reporter?

Fluency Focus Model proper fluency as you read with 
students. Tell students to listen carefully to how you 
accurately pronounce each word and do not leave out any 
words. Remind them to track print as they follow along. 

Page 139
Organization   Guide students in thinking about 
how the story begins in the present day and then shifts to 
Hector's memory of an event in the past.

Teacher Think Aloud Sometimes in a story a narrator 
will talk or think about an event that happened in the 
past. This is called a flashback. On page 139, the words 
reminded me of another storm ten years earlier in the 
second paragraph tell me this is the start of a flashback. 

Student Think Along Let's reread this last sentence and 
the next to identify the shift from the present day to 
the past.  What is happening in the present day? (it is 
raining; children are dancing in the rain) Of what event 
is the narrator reminded? (when Hurricane Katrina made 
landfall on the Gulf Coast, ten years earlier) 

Expand Vocabulary Say: In the second paragraph, we 
read that the storm was "a torrential downpour." This 
means the rain was very heavy. What were some of 
people’s futile attempts to stay dry? (held purses and 
briefcases over their heads) Why do you think these were 
futile? (The rain was too heavy.) 

Page 140
Vocabulary Have students locate the word temporary 
in the second paragraph. Reread the sentence and the 
sentence after it. Have students use context clues to 
answer: Why are the residents temporary? (They aren’t 
staying. They will go back to their homes.)

TE

Summarize Have students reread the second 
paragraph. Ask: What happened in New 

Orleans, Louisiana? (New Orleans was hit by Hurricane 
Katrina) Why are people from New Orleans staying in the 
Astrodome? (Their homes were destroyed in the storm, 
and they need a safe place to stay.) Have students turn to 
a partner to summarize the second paragraph in their 
own words.

Connection of Ideas   Have students reread the 
third paragraph. Ask: What is this paragraph about? (It is 
about Hurricane Katrina.) Have students identify words in 
the paragraph that show the storm's action: had formed, 
had traveled, and had come. Ask: Do these verbs show 
past, present or future action? (past) So did Hurricane 
Katrina occur before or after the news report? (before) 

Expand Vocabulary Have students point to the word 
devised in the fifth paragraph. Ask: Who helped Hector 
devise a plan? (the Houston Helpers) What was the plan 
the Houston Helpers devised? (a plan to collect toys to 
give to kids at the Astrodome)

Page 141
Sentence Structure   Have students reread the 
second paragraph. Point out the first sentence. Ask: 
How does this sentence help us understand that these 
events are in the past? (Hector says he'll never forget 
that day. When we remember an event, we are thinking 
about something that has already happened.) Then have 
students reread the third paragraph. Ask: What sentence 
in the third paragraph shows a change in time? (My cell 

phone jolted me back to the present.) Where is Hector 
when his cell phone rings? (in his car) If needed, remind 
students that, at the beginning of the story, they read 
that Hector was thinking back on events from ten years 
ago. They can go back to the beginning of the story to 
see where Hector was at that time. 

Sentence Structure On page 141, have students 
underline verbs and tell the tense for each verb. 

Have them circle time-order words, such as soon, present, 
and yesterday, and then explain what each word tells 
about past, present, and future.

Expand Vocabulary Point out the word delayed in the 
seventh paragraph. Say: The ending -ed is often added 
to action words to show that they happened in the past. 
Have students read the sentence. Ask: Which words tell 
us that Hector is late? (I’ll be there soon!) What details 
tell us why Hector is late? (The storm delayed me.) Ask 
students to turn to a partner and discuss other reasons 
why someone might be delayed.

Genre   Explain that realistic fiction is a made-
up story but has characters and events that could exist 
in real life. Point out these details in the sixth paragraph: 
donations, victims of yesterday’s tornado. Ask: Why are 
these details realistic? (They could happen in real life.)

 STUDENT CHECK-IN Have students share their 
responses to the Read prompts on pages 138-141 of the 
Interactive Worktext. 

 CHECK FOR SUCCESS Do students understand 
vocabulary in context? If not, review and reteach using 
the instruction on page 364.

Can student orally summarize a realistic fiction story? 
If not, provide sentence frames: In the beginning of the 
story, a storm reminds Hector_______. 

Mins
5-10

25-35
Mins

138 UNIT 3 WEEKS 1 AND 2

Interactive Worktext pp.138-141

SHARED READ REALISTIC FICTION

FIND TEXT EVIDENCE

Read

Organization 
Reread the second paragraph.  
Draw a box around the sentence 
that tells you the narrator is 
thinking about an event from 
the past. When did the event 
happen?

 

 

Expand Vocabulary

When something is futile, it is 
useless. Circle the details that 
describe people’s futile efforts to 
stay dry.

Leaning over my steering wheel, I watched the heavy 
clouds roll in. The sky became dark gray. Raindrops were 
soon scattered across my windshield. A storm was coming. 
Looking at the boxes of clothes in the back seat, I smiled.

A torrential downpour of rain began beating against my 
windshield. Lightning flickered. I pulled off the road until 
my visibility improved. People on the sidewalk held purses 
and briefcases over their heads in a futile effort to keep from 
getting wet. Children danced in the downpour. The rain 
reminded me of another storm ten years earlier.

Hurricane Katrina slammed into the Gulf Coast when I 
was nine. The powerful storm caused severe damage.

One of my strongest memories was watching the 
evening news with my aunt. A reporter inside the Houston 
Astrodome was surrounded by thousands of people. They all 
had the same weary expression. Many wore torn and dirty 
clothes. Some had no shoes. They slowly shuffled along, their 
faces full of sadness.

HURRICANE

KATRINA
REMEMBERING

TAKE NOTES

As you read, make note of 
interesting or unfamiliar words. 
Write any questions you have 
about the text.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Essential Question

In what ways can you help 
your community?

Read about how Hector helps 
others after Hurricane Katrina.

Reread

Point of View
Reread the last two paragraphs. 
Underline the details that the 
narrator uses to describe the 
people he sees on the news. How 
does the narrator feel watching 
them?
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OBJECTIVES
• Understand and use target vocabulary. 
• Understand what a complex text says 
through close reading 

• Use text evidence to support responses 
to the text.

DIGITAL TOOLS
• Visual Vocabulary Cards 
• Interactive eWorktext
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LESSON 3 141 

LESSON 3 • REREAD THE SHARED READ

Reread Complex Text 
Close Reading: “Remembering 
Hurricane Katrina”

 LEARNING GOAL We can read and understand 
realistic fiction.

Have students reread aloud “Remembering Hurricane 
Katrina.” Have students respond to the Reread prompts 
on pages 138-141 in the Interactive Worktext. Use the 
extra prompts in the Teacher's Edition for additional 
support. Distribute copies of online Point of View Graphic 
Organizer 146. Have students record details that identify 
the point of view. They can also note words they do not 
understand and questions they have.

Page 139
Point of View Say: The narrator’s point of view is how 
the narrator thinks and feels about characters or events in 
a story. When an author uses the pronouns I, me, or my in 
a story, it means the story has a first-person narrator. 

Teacher Think Aloud  I want to determine the point of 
view this story. In the first paragraph on page 139, I see 
the pronouns I and my as I read about certain events. This 
tells me that the story is told by a first-person narrator 
and that the narrator is one of the characters in the story. 

Student Think Along We can learn more about a 
narrator’s point of view by paying attention to the words 
the narrator uses to describe things. Let’s read the last 
paragraph on page 139. Turn and talk to a partner about 
the words the narrator uses to describe the people on the 
evening news. (weary, torn and dirty clothes, no shoes, 
faces full of sadness) 

Ask: What do these details tell you about how the 
narrator feels watching the people on the news? (He sees 
that they are unhappy and feel sad.) Guide students to 
add these details their Point of View chart.

25-35
Mins

Comprehension What details in the first and second 
paragraphs help you imagine the storm the narrator is 
driving through? (heavy clouds, dark gray sky, torrential 
downpour of rain, flickering lightning) What causes the 
narrator to begin thinking about events from ten years 
ago? (The storm reminds him of another storm, Hurricane 
Katrina, that happened ten years earlier.) 

Page 140
Point of View Have students reread the first two 
paragraphs. Ask: Who is asking Aunt Lucia a question? 
(Hector) Say: We’ve just learned that Hector is the 
narrator of this story. What text evidence tells us that this 
story is told from Hector’s point of view? (The pronoun I 
comes after the question in the first paragraph. Then Aunt 
Lucia says Hector’s name in her response to the question.)

Have students reread the fourth paragraph. Ask: Who 
does Hector notice behind the TV reporter? (a little 
boy hugging an old teddy bear) What sentence tells us 
what Hector thinks when he sees the little boy hugging 
the teddy bear? (Watching him, I knew I had to do 
something.) Have students use these details to fill in their 
Point of View chart.

Direct students to paragraph three. Point out the 
pronouns I and us. Ask, is this a first-person or 

third-person narrator? (first-person narrator)

Page 141
Comprehension Have students reread the first paragraph. 
Ask: What words help us picture the amount of donations 
Hector’s club received? (overflowing with toys) If needed, 
describe what it means for something to be overflowing 
to help students visualize the amount of donations 
received.

Point of View After rereading the second paragraph, 
ask: What sentence tells us that this is a meaningful day 
for Hector? (I’ll never forget that day at the Astrodome.) 
How do the parents describe Hector and his friends? 
(generous, thoughtful, mature)

After reading the text, have students use text details to 
answer: How does Hector feel about helping others? (He 
feels good. He thinks it makes a difference.) How does he 
show that he still feels this way as an adult? (He brings 
clothing donations for tornado victims.) Add these details 
to your Point of View chart.

TE

Summarize Have partners review their Point 
of View charts and notes on page 138 of the 

Interactive Worktext. Ask partners to work with a partner 
to summarize the selection in their notebooks.

Ask, What does the exclamation in the second 
sentence on page 141 tell us about how Hector 

feels about the donations? (He is excited; he is happy.) 
What word in the last sentence tell us about what  
Hector is feeling? (He is proud that he volunteered.)

 STUDENT CHECK-IN Have students share their 
responses to the Reread prompts on pages 138-141 of 
the Interactive Worktext. Have students reflect using the 
Check-In routine.

Fluency: Expression
 LEARNING GOAL We can read fluently with 

accuracy and expression.

Say: Good readers read with expression. We can change 
our voice to show different emotions. We also pause for 
punctuation, raising our voice at the end of questions 
and showing excitement when we read an exclamation.  
Model reading page 139 of the Interactive Worktext. Ask 
students to note how you read with expression. Then have 
students take turns reading page 140 aloud. 

 CORRECTIVE FEEDBACK  Provide corrective feedback 
for reading accurately with expression. If the student 
misses stressing a word for meaning, guide the student 
in stressing the word. Or if the student doesn’t raise his 
or her voice at the end of a question, guide the student 

in reading the question with expression. Then have the 
student read the page again.

 STUDENT CHECK-IN Ask partners to read the rest of 
the selection with accuracy and expression. Have them 
reflect using the Check-In routine.

Vocabulary 
Review Linking Words 

 LEARNING GOAL We can understand how linking 
words connect the parts of a sentence.

Remind students that linking words connect the main part 
of a sentence to another group of words. Ask students to 
listen for the linking word as you read aloud the following 
sentence from "Remembering Hurricane Katrina": I pulled 
off the road until my visibility improved. Ask: What linking 
word did you hear? (until) Point out that until connects the 
main part of the sentence, I pulled off the road, to words 
that explain how long Hector would be waiting (until he 
could see clearly again). 

On Interactive Worktext page 140, read the last sentence 
of paragraph 2 with students. Ask: What is the main part 
of this sentence? (They’ll stay) How does the linking word 
until connect the two parts of this sentence? (It links the 
main part to words that explain that people will need to 
stay at the Astrodome until it’s safe for them to go home.)

TE

Ask partners to reread the following sentence 
from paragraph 2 on page 141: Smiles lit up 

their faces as we pulled toys from our bags. Have partners 
identify the linking word as and discuss how it connects 
the main part of the sentence to the rest of the sentence. 

 STUDENT CHECK-IN Have partners complete the 
following sentence frame and explain how the linking 
word because connects the parts of the sentence: Hector 
felt good because ________.

 CHECK FOR SUCCESS Can students use key details to 
determine the narrator’s point of view? If not, review and 
reteach using the instruction on page 367.

Can students read fluently with accuracy and expression? 
If not, review and reteach using the instruction on pages 
375 and 378.

Mins
5-10

OBJECTIVES
• Recognize and understand point of view.
• Use text evidence to support responses. 
• Understand what a complex text means 
through close reading.

• Read fluently and with accuracy and 
expression.

• Identify how linking words connect ideas.

DIGITAL TOOLS
• Interactive eWorktext
• Online Graphic Organizer

Interactive Worktext pp.138-141   

SHARED READ REALISTIC FICTION

FIND TEXT EVIDENCE

Read

Organization 
Reread the second paragraph.  
Draw a box around the sentence 
that tells you the narrator is 
thinking about an event from 
the past. When did the event 
happen?

 

 

Expand Vocabulary

When something is futile, it is 
useless. Circle the details that 
describe people’s futile efforts to 
stay dry.

Leaning over my steering wheel, I watched the heavy 
clouds roll in. The sky became dark gray. Raindrops were 
soon scattered across my windshield. A storm was coming. 
Looking at the boxes of clothes in the back seat, I smiled.

A torrential downpour of rain began beating against my 
windshield. Lightning flickered. I pulled off the road until 
my visibility improved. People on the sidewalk held purses 
and briefcases over their heads in a futile effort to keep from 
getting wet. Children danced in the downpour. The rain 
reminded me of another storm ten years earlier.

Hurricane Katrina slammed into the Gulf Coast when I 
was nine. The powerful storm caused severe damage.

One of my strongest memories was watching the 
evening news with my aunt. A reporter inside the Houston 
Astrodome was surrounded by thousands of people. They all 
had the same weary expression. Many wore torn and dirty 
clothes. Some had no shoes. They slowly shuffled along, their 
faces full of sadness.

HURRICANE

KATRINA
REMEMBERING

TAKE NOTES

As you read, make note of 
interesting or unfamiliar words. 
Write any questions you have 
about the text.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Essential Question

In what ways can you help 
your community?

Read about how Hector helps 
others after Hurricane Katrina.

Reread

Point of View
Reread the last two paragraphs. 
Underline the details that the 
narrator uses to describe the 
people he sees on the news. How 
does the narrator feel watching 
them?
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Details

Point of View
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Data-Informed Instruction
WonderWorks offers frequent opportunities 
for both informal and formative assessment. 
The Student Check-In and Teacher Check for 
Success features provide daily input, allowing 
adjustments for instruction and student practice.  
The Data Dashboard gives teachers actionable 
next steps based on student performance data.

English Language Learners
These language supports help students engage 
in classroom activities with their classmates 
to acquire grade-level knowledge and build 
English language skills in the process.

Decodable Texts
Grade K–2 students have multiple opportunities 
each week to apply the foundational skills 
they learn to decodable texts. Students read 
and reread these texts to develop fluency and 
comprehension.

Independent Practice
Students can work in Wonders Adaptive 
Learning for independent foundational skills 
practice. Level Up and Reteach lessons are built 
into every unit for differentiated instruction and 
acceleration opportunities.

Decodable Reader

Data-Informed Instruction

English Language Supports



Fill in the bars to show what you’ve learned. Think about each goal. Fill in the bars to show 
what you already know. Wherever you are is okay.

MY GOALS

What I Know Now

1 2 3 4

I can talk about ways we can help our community.

1 2 3 4

I can use text evidence to write about realistic 
fiction.

1 2 3 4

I can read and understand realistic fiction.

You will come back to the next page later.

Key
1 = I do not understand.

2 = I understand but need 

more practice.

3 = I understand.

4 = I understand and can 

teach someone.

1 2 3 4

I can talk about ways we can help our community.

1 2 3 4

I can use text evidence to write about realistic 
fiction.

1 2 3 4

I can read and understand realistic fiction.

What I Learned
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8 

Student Lesson Learning Goals

Develop Student  
Ownership of Learning
The instructional routines in WonderWorks guide students to understand  
the importance of taking ownership of their own learning.

Monitor Learning
Text Set Goals
Students are introduced to three overarching 
goals for each text set. Students evaluate what 
they know before instruction begins.

Lesson Learning Goals
The journey through a text set is made up of 
a sequence of lessons. The learning goals 
of these lessons build toward achieving the 
overarching goals. At the start of each lesson, 
a targeted learning goal, presented as a “We 
Can” statement, is introduced to students.

The learning goals are shared with students so 
that they can track their learning as they work 
through the lessons.

Interactive Worktext



Fill in the bars to show what you’ve learned. Think about each goal. Fill in the bars to show 
what you already know. Wherever you are is okay.

MY GOALS

What I Know Now

1 2 3 4

I can talk about ways we can help our community.

1 2 3 4

I can use text evidence to write about realistic 
fiction.

1 2 3 4

I can read and understand realistic fiction.

You will come back to the next page later.

Key
1 = I do not understand.

2 = I understand but need 

more practice.

3 = I understand.

4 = I understand and can 

teach someone.

1 2 3 4

I can talk about ways we can help our community.

1 2 3 4

I can use text evidence to write about realistic 
fiction.

1 2 3 4

I can read and understand realistic fiction.

What I Learned
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Caption

Assist students in taking 
turns reflecting on how 
well they understood the 
learning goal.

Reflect

Develop a routine of 
having students self-
assess how well they 
understood the learning 
goal. At the start of 
the year, review the 
ratings with students, 
emphasizing that we all 
learn differently and at a 
different pace.

Self-Assess

Students can share their 
self-assessments with 
you by holding up their 
fingers and sharing the 
filled-in bars. This lets 
you know how students 
think they are doing.

Share

At the end of the lesson, 
students conference with 
a partner. They review 
the lesson learning goal, 
which is presented as a 
“We Can” statement.

Review

Combining Sentences

RESPOND TO READING

Shared ReadStudent Model Yoshi responded to the prompt:  
How does Hurricane Katrina affect Hector? 

Vary Sentence Types Strong writing includes a variety of sentence 
types. Short sentences can be combined into longer sentences to 
make the writing more interesting. Some of Yoshi’s sentences can be 
combined to make her response stronger.

In "Remembering Hurricane Katrina," a bad storm 
reminds Hector of Hurricane Katrina and how it 
made him want to help people. He remembers being 
nine years old and seeing families who had lost their 
homes on the news. The people looked tired. The 
people looked sad. Hector wanted to do something 
to help. He collected toys to donate to the families. 
His friends collected toys to donate also. The families 
were happy. The families were thankful. Hector says 
he will never forget that day. At the end of the story, 
Hector is driving to bring clothes to people who lost 
their homes in a tornado. Hector says it feels good to 
make a difference. Hurricane Katrina helped Hector 
realize that helping your community is important.

1 2 3 4CHECK IN 1 2 3 4CHECK IN

Read these sentences from Yoshi’s response. 

The people looked tired. The people looked sad. 

These sentences can be combined. 

The people looked tired and sad. 

Here are two more sentences from Yoshi’s response. Think 
about how they can be combined into one sentence. Write a 
sentence combining them on the lines below.

The families were happy. The families were thankful.

 

 

With a partner, find two more sentences in Yoshi’s response that 
can be combined. Write a sentence combining them on the lines 
below.

 

 

Topic Sentence
Circle the topic sentence. 
What will Yoshi write 
about?

Evidence
Draw a box around 
the evidence that 
Yoshi includes. How 
does the evidence she 
chose support the topic 
sentence?

Concluding Statement
Underline the concluding 
statement. Why is this 
sentence a good wrap-
up?

Analyze a Response
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LESSON 9 153 

LESSON 9 • WRITE ABOUT TEXT

Respond to Reading
Plan a Response

 LEARNING GOAL We can find text evidence to plan 
our writing. 

Tell students that they will be looking for text evidence 
to plan a written response about the Apprentice Leveled 
Reader Playground Buddy. Have students turn to page 
148 of the Interactive Worktext and preview the prompt 
and graphic organizer. Point out that they can use the 
graphic organizer to identify text evidence and organize 
information for their response.  

Teacher Think Aloud I see that the first question prompt 
in the graphic organizer is asking how Sofia feels about 
being a playground buddy. I can look back at the first 
chapter of the story. When Sofia hears about the buddy 
program, she raises her hand right away to volunteer 
because she likes to help people. 

Student Think Along  How do Sofia’s feelings about 
being a playground buddy grow or change over the 
course of the story? Listen as I reread page 15. Turn and 
tell a partner how Sofia is feeling. Then fill out the first 
box in the graphic organizer on page 148.

Read the second and third question prompts. Point out 
that both prompts ask how Jade feels. Guide students in 
rereading Chapter 1 to find text evidence. Ask: Where in 
Chapter 1 did we read about how Jade feels about being 
a playground buddy? (On page 3, Jade shakes her head 
no and looks away.) Have students review Chapter 4 to 
determine how Jade’s feelings change at the end of the 
story. Have students record these details and the page 
numbers in the second and third boxes on page 148.

 STUDENT CHECK-IN Have partners share their 
sentence frames in the graphic organizer on Interactive 
Worktext page 148.

35-45
Mins

Write a Response
 LEARNING GOAL We can use text evidence to write 

about realistic fiction.

Explain that students will use text evidence to write 
a response about the Apprentice Leveled Reader 
Playground Buddy. Reread the prompt on Interactive 
Worktext page 148. Guide students in understanding 
what they are being asked to do. Ask: Which words in 
the prompt tell you what you will be writing about? 
(Sofia, playground buddy, change how Jade feels) Have 
students underline or highlight these words. 

Then have students review their graphic organizers on 
page 148. Remind them that a strong response begins 
with a clear topic sentence that is supported by evidence 
from the text. As needed, model a response.

Teacher Think Aloud  A topic sentence answers the 
prompt and tells the main idea of the paragraph. The 
prompt on page 148 asks how Jade’s feelings change 
because of Sofia. Let’s look at all the details in our 
graphic organizers to write a sentence that answers the 
prompt. What about Sofia being a playground buddy 
made Jade’s feelings change? 

Have partners use the details in the graphic organizer 
to write a topic sentence that answers the prompt.  
(In Playground Buddy, Jade’s feelings about being a 
playground buddy change when she sees Sofia helping 
others.)

Point out the Writing Checklist on page 149. Guide 
students in using the text evidence from their graphic 
organizers to support the topic sentence. Provide 
sentence frames to get them started, if needed. 

Remind students that their responses should end with a 
concluding statement and include a variety of sentence 
types. Encourage students to use the vocabulary words 
they have studied in their responses. 

Revise Have students review and revise their responses 
by asking the following questions: Did I support my topic 
sentence with evidence from the text? Did I combine 
sentences to make my response stronger? Does my 
concluding statement restate my topic in a different way?

Have students use the writing checklist to 
underline their sentences using the color coding 

from the Interactive Worktext (pink for topic sentence, 
purple for evidence, blue for concluding statement, red for 
sentence variety), or use boxes and circles as well as 
straight and squiggly underlines. Discuss with students 
what revisions they might want to make.

TE

Peer Conferencing  Have students read their 
response to a partner. Listeners should 

summarize the strongest text evidence that supports the 
topic sentence and discuss any sentences that are unclear.

 STUDENT CHECK-IN Ask students to summarize their 
evidence on Interactive Worktext page 149.  Have them 
use the Check-In routine to reflect and fill in the bars.

 CHECK FOR SUCCESS Can students use text evidence 
to write a response? If not, guide them in using the 
graphic organizer on page 148 to write a response.

152 UNIT 3 WEEKS 1 AND 2

Writing Rubric
4 3 2 1

Topic 
Sentence

There is one clear, 
focused topic 
sentence.

Topic sentence is less 
focused, somewhat 
clear.

Topic is presented in 
short phrases.

There is not a topic 
sentence.. 

Text 
Evidence

Response is supported 
by two or more text 
details. 

Response is only 
supported by one 
detail from the text. 

Few details from the 
text included. Ideas are 
disorganized. 

No text evidence is 
included; does not 
support response. 

Concluding 
Statement

Restates the topic 
sentence in a new 
way. 

Ideas support the 
topic sentence.

Vaguely supports the 
topic. 

There is no conclusion. 

Writing 
Skill Focus

Uses a variety of 
sentences.

Some sentence 
variety.

Few or no complete 
sentences. 

Does not write 
accurately or in 
complete sentences. 

 TEACHER CONFERENCES
As students write their responses, provide individual 
feedback.

Step 1: Talk About Strengths
Point out strengths in the response: You included 
important details from the text that support your topic 
sentence.

Step 2: Focus on Skills
Give feedback on how the student uses different 
sentence lengths: Some of your sentences are short and 
choppy. Combine these two related sentences to vary 
your sentence lengths.

Step 3: Make Concrete Suggestions
Provide specific direction to help students write their 
response. Have them revise a sentence and then meet 
with you to review progress.

OBJECTIVES
• Organize text evidence to plan a response. 
• Use text evidence to write a response.

DIGITAL TOOLS
• Apprentice Leveled 
Reader eBook

Interactive Worktext pp.148-149

RESPOND TO READING

WRITING CHECKLIST

Be sure to include

 a clear topic 
sentence 

 evidence from the 
text

 a concluding 
statement

 a variety of 
sentences

Prompt How does Sofia being a playground buddy change how  
Jade feels? 

Plan your response in the graphic organizer below. Cite text evidence.

Leveled Reader

1 2 3 4CHECK IN

How does Sofia feel 
about being a playground 
buddy?

Page(s) _______

When Mrs. Wilder asks for volunteers, Sofia  

 

 

 

 

How does Jade feel  
about being a playground 
buddy at the beginning 
of the story?

Page(s) _______

When Sofia looks at Jade to see if she will volunteer, 

Jade   

 

 

 

How does Jade feel about 
being a playground buddy 
at the end of the story?

Page(s) _______

Later, when she sees Sofia on the playground, Jade 

 

 

 

 

Write a Response
Reread the prompt on page 148. Use your notes and the Writing 
Checklist to help you write your response.

Plan a Response
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Combining Sentences

RESPOND TO READING

Shared ReadStudent Model Yoshi responded to the prompt:  
How does Hurricane Katrina affect Hector? 

Vary Sentence Types Strong writing includes a variety of sentence 
types. Short sentences can be combined into longer sentences to 
make the writing more interesting. Some of Yoshi’s sentences can be 
combined to make her response stronger.

In "Remembering Hurricane Katrina," a bad storm 
reminds Hector of Hurricane Katrina and how it 
made him want to help people. He remembers being 
nine years old and seeing families who had lost their 
homes on the news. The people looked tired. The 
people looked sad. Hector wanted to do something 
to help. He collected toys to donate to the families. 
His friends collected toys to donate also. The families 
were happy. The families were thankful. Hector says 
he will never forget that day. At the end of the story, 
Hector is driving to bring clothes to people who lost 
their homes in a tornado. Hector says it feels good to 
make a difference. Hurricane Katrina helped Hector 
realize that helping your community is important.

1 2 3 4CHECK IN 1 2 3 4CHECK IN

Read these sentences from Yoshi’s response. 

The people looked tired. The people looked sad. 

These sentences can be combined. 

The people looked tired and sad. 

Here are two more sentences from Yoshi’s response. Think 
about how they can be combined into one sentence. Write a 
sentence combining them on the lines below.

The families were happy. The families were thankful.

 

 

With a partner, find two more sentences in Yoshi’s response that 
can be combined. Write a sentence combining them on the lines 
below.

 

 

Topic Sentence
Circle the topic sentence. 
What will Yoshi write 
about?

Evidence
Draw a box around 
the evidence that 
Yoshi includes. How 
does the evidence she 
chose support the topic 
sentence?

Concluding Statement
Underline the concluding 
statement. Why is this 
sentence a good wrap-
up?

Analyze a Response
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LESSON 9 • WRITE ABOUT TEXT

Respond to Reading
Plan a Response

 LEARNING GOAL We can find text evidence to plan 
our writing. 

Tell students that they will be looking for text evidence 
to plan a written response about the Apprentice Leveled 
Reader Playground Buddy. Have students turn to page 
148 of the Interactive Worktext and preview the prompt 
and graphic organizer. Point out that they can use the 
graphic organizer to identify text evidence and organize 
information for their response.  

Teacher Think Aloud I see that the first question prompt 
in the graphic organizer is asking how Sofia feels about 
being a playground buddy. I can look back at the first 
chapter of the story. When Sofia hears about the buddy 
program, she raises her hand right away to volunteer 
because she likes to help people. 

Student Think Along  How do Sofia’s feelings about 
being a playground buddy grow or change over the 
course of the story? Listen as I reread page 15. Turn and 
tell a partner how Sofia is feeling. Then fill out the first 
box in the graphic organizer on page 148.

Read the second and third question prompts. Point out 
that both prompts ask how Jade feels. Guide students in 
rereading Chapter 1 to find text evidence. Ask: Where in 
Chapter 1 did we read about how Jade feels about being 
a playground buddy? (On page 3, Jade shakes her head 
no and looks away.) Have students review Chapter 4 to 
determine how Jade’s feelings change at the end of the 
story. Have students record these details and the page 
numbers in the second and third boxes on page 148.

 STUDENT CHECK-IN Have partners share their 
sentence frames in the graphic organizer on Interactive 
Worktext page 148.

35-45
Mins

Write a Response
 LEARNING GOAL We can use text evidence to write 

about realistic fiction.

Explain that students will use text evidence to write 
a response about the Apprentice Leveled Reader 
Playground Buddy. Reread the prompt on Interactive 
Worktext page 148. Guide students in understanding 
what they are being asked to do. Ask: Which words in 
the prompt tell you what you will be writing about? 
(Sofia, playground buddy, change how Jade feels) Have 
students underline or highlight these words. 

Then have students review their graphic organizers on 
page 148. Remind them that a strong response begins 
with a clear topic sentence that is supported by evidence 
from the text. As needed, model a response.

Teacher Think Aloud  A topic sentence answers the 
prompt and tells the main idea of the paragraph. The 
prompt on page 148 asks how Jade’s feelings change 
because of Sofia. Let’s look at all the details in our 
graphic organizers to write a sentence that answers the 
prompt. What about Sofia being a playground buddy 
made Jade’s feelings change? 

Have partners use the details in the graphic organizer 
to write a topic sentence that answers the prompt.  
(In Playground Buddy, Jade’s feelings about being a 
playground buddy change when she sees Sofia helping 
others.)

Point out the Writing Checklist on page 149. Guide 
students in using the text evidence from their graphic 
organizers to support the topic sentence. Provide 
sentence frames to get them started, if needed. 

Remind students that their responses should end with a 
concluding statement and include a variety of sentence 
types. Encourage students to use the vocabulary words 
they have studied in their responses. 

Revise Have students review and revise their responses 
by asking the following questions: Did I support my topic 
sentence with evidence from the text? Did I combine 
sentences to make my response stronger? Does my 
concluding statement restate my topic in a different way?

Have students use the writing checklist to 
underline their sentences using the color coding 

from the Interactive Worktext (pink for topic sentence, 
purple for evidence, blue for concluding statement, red for 
sentence variety), or use boxes and circles as well as 
straight and squiggly underlines. Discuss with students 
what revisions they might want to make.

TE

Peer Conferencing  Have students read their 
response to a partner. Listeners should 

summarize the strongest text evidence that supports the 
topic sentence and discuss any sentences that are unclear.

 STUDENT CHECK-IN Ask students to summarize their 
evidence on Interactive Worktext page 149.  Have them 
use the Check-In routine to reflect and fill in the bars.

 CHECK FOR SUCCESS Can students use text evidence 
to write a response? If not, guide them in using the 
graphic organizer on page 148 to write a response.

152 UNIT 3 WEEKS 1 AND 2

Writing Rubric
4 3 2 1

Topic 
Sentence

There is one clear, 
focused topic 
sentence.

Topic sentence is less 
focused, somewhat 
clear.

Topic is presented in 
short phrases.

There is not a topic 
sentence.. 

Text 
Evidence

Response is supported 
by two or more text 
details. 

Response is only 
supported by one 
detail from the text. 

Few details from the 
text included. Ideas are 
disorganized. 

No text evidence is 
included; does not 
support response. 

Concluding 
Statement

Restates the topic 
sentence in a new 
way. 

Ideas support the 
topic sentence.

Vaguely supports the 
topic. 

There is no conclusion. 

Writing 
Skill Focus

Uses a variety of 
sentences.

Some sentence 
variety.

Few or no complete 
sentences. 

Does not write 
accurately or in 
complete sentences. 

 TEACHER CONFERENCES
As students write their responses, provide individual 
feedback.

Step 1: Talk About Strengths
Point out strengths in the response: You included 
important details from the text that support your topic 
sentence.

Step 2: Focus on Skills
Give feedback on how the student uses different 
sentence lengths: Some of your sentences are short and 
choppy. Combine these two related sentences to vary 
your sentence lengths.

Step 3: Make Concrete Suggestions
Provide specific direction to help students write their 
response. Have them revise a sentence and then meet 
with you to review progress.

OBJECTIVES
• Organize text evidence to plan a response. 
• Use text evidence to write a response.

DIGITAL TOOLS
• Apprentice Leveled 
Reader eBook

Interactive Worktext pp.148-149

RESPOND TO READING

WRITING CHECKLIST

Be sure to include

 a clear topic 
sentence 

 evidence from the 
text

 a concluding 
statement

 a variety of 
sentences

Prompt How does Sofia being a playground buddy change how  
Jade feels? 

Plan your response in the graphic organizer below. Cite text evidence.

Leveled Reader

1 2 3 4CHECK IN

How does Sofia feel 
about being a playground 
buddy?

Page(s) _______

When Mrs. Wilder asks for volunteers, Sofia  

 

 

 

 

How does Jade feel  
about being a playground 
buddy at the beginning 
of the story?

Page(s) _______

When Sofia looks at Jade to see if she will volunteer, 

Jade   

 

 

 

How does Jade feel about 
being a playground buddy 
at the end of the story?

Page(s) _______

Later, when she sees Sofia on the playground, Jade 

 

 

 

 

Write a Response
Reread the prompt on page 148. Use your notes and the Writing 
Checklist to help you write your response.

Plan a Response
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Student Check-In, Teacher's Edition Student Check-In, Interactive Worktext 

Check-In Routine
At the end of each lesson, students are asked to self-assess how well they understood the  
lesson learning goal. The four-step check-in routine guides students from reviewing goals  
to sharing their progress.

Reflect on Progress
After completing the lessons in the text set, 
students reflect on their overall progress. The 
focus is on progress made and figuring out the 
next steps for continued progress.

Reflect on Progress, Interactive Worktext
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The body of evidence about learning and teaching reading, often referred to as the 
Science of Reading, is perhaps most compelling when considering the essential 
importance of one component of this complex process: phonics. In WonderWorks, 
we provide an instructional sequence and support for teachers to help their 
students systematically connect the sounds of speech to letter representations—
and use that connection to decode a growing number of words. Using phonics to 
unlock the code of printed language is foundational to success in reading, spelling, 
and writing.

— Dr. Jan Hasbrouck

Foundational Skills
English is an alphabetic language. Developing readers must learn to translate letters and spelling 
patterns to sounds and pronunciations; and to read text accurately, automatically, and with proper 
expression. When students learn to manage these foundational skills with a minimum of conscious 
attention, they will have the cognitive resources available to comprehend what they read.

Research shows that the explicit teaching of phonemic awareness, phonics, and text reading fluency 
are the most effective ways to succeed in foundational skills. WonderWorks presents a sequence 
of research-aligned learning activities in its grade-level placements and sequences of instruction. 
It focuses on instructional guidance across phonemic awareness, phonics and decoding, and text 
reading and fluency.

The Science of Reading
WonderWorks supports the delivery of high-quality literacy instruction aligned to the science of 
reading. In combination with Wonders, WonderWorks provides a comprehensive, integrated plan  
for meeting the needs of all students.



 11

Our best chance of making students better readers is to follow the science. Over 
the past decades, the science of reading has accumulated an extensive body of 
evidence on how to most effectively teach phonemic awareness, phonics, fluency, 
comprehension, language, and writing. We developed Wonders based on that 
evidence.

— Dr. Timothy Shannahan

Reading Comprehension
Reading comprehension requires that students extract and construct meaning from text. To 
comprehend, students must learn to apply their prior knowledge of the text to decipher the 
information expressed in the text. To accomplish this, readers must:

■■ Expand their knowledge through the reading of high-quality, informative texts.
■■ Learn to negotiate increasingly sophisticated and complex written language.
■■ Develop the cognitive abilities to manage and monitor these processes.

Reading comprehension depends upon readers’ abilities to negotiate written language. But  
these abilities depend on oral language proficiencies. The stronger the young readers’ oral  
language skills, the more likely they will be able to understand and learn from written language.

WonderWorks provides a read-aloud text for each text set with an explicit lesson on listening 
comprehension. Oral language skills become an important basis for the reading comprehension 
lessons in WonderWorks, which are built around a collection of complex literary and informational 
text. Teachers will find explicit, research-based lessons in vocabulary and other language skills, 
guidance for high-level, high-quality discussions, and well-designed lessons aimed at building  
the executive processes that can shift reading comprehension into high gear, including:

■■ Building and using knowledge.
■■ Vocabulary and other aspects of written language.
■■ Text complexity.
■■ Executive processes and comprehension strategies.
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The Science of Reading
WonderWorks supports the delivery of high-quality literacy instruction aligned to the science of 
reading. In combination with Wonders, WonderWorks provides a comprehensive, integrated plan  
for meeting the needs of all students.

All children deserve quality instruction based on the science of reading, from 
foundational skills to deep comprehension. We can mobilize the evidence to 
ensure that literacy develops and our students are able to read more and better 
than ever before.

— Dr. Douglas Fisher

Writing
In the 21st century, it is not enough to be able to read, understand, and learn from the writing 
of others. Being able to communicate one’s ideas logically and effectively is necessary, too. 
As with reading, writing includes foundational skills (spelling and handwriting), higher-order 
abilities (composition and communication), and the executive processes required to manage the 
accomplishment of successful writing. Research shows that reading and writing strengthen one 
another. Focusing writing instruction in the following areas will help students improve their reading:

■■ Writing foundations. 
■■ Quality writing for multiple purposes. 
■■ The writing process.
■■ Writing to enhance reading.

The focus of writing in WonderWorks is on writing in response to text. Explicit lessons in Wonders 
emphasize writing foundational skills, organization in writing, and using text evidence to support 
students in the writing tasks they are expected to complete in the core instruction.
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Quality of Instruction
The science of reading is dependent upon the sciences of teaching and learning, as well 
as on reading research. Reading research has identified specific best practices for teaching 
particular aspects of literacy. However, research has also revealed other important features 
of quality instruction that have implications for all learners and that may better support certain 
student populations. 

WonderWorks lessons reflect these quality issues in teaching: 

■■ Lessons with explicit and appropriate purposes.
■■ Appropriate opportunities for review.
■■ Quality discussions promoted by high-level questions. 
■■ Ongoing monitoring of learning.
■■ Supports for English language learners.
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Realistic Fiction: This 
genre is a made-up 
story with characters, 
setting, and events 
that could happen 
in real life. Realistic 
fiction has a problem 
and solution. It can 
have characters that 
use their imaginations.

Genre
Finn’s Perfect Job

“Boys and girls,” says Mrs. Garcia, “this week, we’re 
going to talk about jobs in the community. To prepare, 
I would like to know what job you would like to do when 
you grow up.”

Everyone’s hands shoot up in the air. All but Finn’s.

“I want to be a bus driver,” says Avery. “They get to drive 
all over town.”

Ezra goes next. “I want to be a mail carrier.”

Sophia waves her hand. “I want to be a dentist, just like  
my mom.”

“I want to be a chef and cook delicious food,” says Jasper.

“Finn,” says Mrs. Garcia, “What do you want to be?”

Finn frowns and shrugs. He had never thought about it 
before. “I don’t know.”

Mrs. Garcia asks him to keep thinking about it. He’ll 
figure out something.

Character, Setting, 
and Events

As we read, we think 
about the people, 
places, and events in 
the story. I learned  
that Mrs. Garcia is in 
the classroom with 
her students, and 
Finn is one of her 
students. Let’s keep 
thinking about these 
characters, what they 
do, and where they 
are in the story as we 
continue reading. 

prepare: to get ready

Realistic Fiction6

Program: Wonders Component: Read Aloud
PDF-Pass

Vendor: MPS Grade: 1

006_009_CR17_GRA1_Finn_898220.indd   6 14/04/17   4:10 pm

2

At recess, the kids pretend they’re doing their future 
jobs.

“Watch your step!” says Avery, as she pretends to open 
the bus door.

Finn pretends to drive a bus, too. “Vroom-vroom!” 
He almost runs into Jack! Then he remembers when he 
crashed his race car into the garage door and the wheels 
fell off.

Hmm, he thinks, that’s not the job for me.

“Here’s your mail!” says Ezra.

Finn helps deliver the mail. “Ding-dong! Mailman!” 
he calls. But then Jack pretends he’s a barking dog. 
Finn thinks about his dog Buster chasing Mr. Paul, his 
mailman, all the way down the street, nipping at his heels.

Hmm, he thinks, that’s not the job for me either.

deliver: to take 
something to someone

Make and Confirm 
Predictions

When we read, we 
can guess what will 
happen next by 
thinking about the text 
and the illustrations. 
Then we can read 
on to see if our 
prediction is correct. 
I think that Finn will 
think about being a 
dentist next because 
he has already tried 
out being a bus driver 
and mailman. What 
is your prediction? 
Let’s continue reading 
to find out if our 
predictions are correct. 

Finn’s Perfect Job 7

Program: Wonders Component: Read Aloud
PDF-Pass

Vendor: MPS Grade: 1

006_009_CR17_GRA1_Finn_898220.indd   7 14/04/17   4:10 pm

Oral Language
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High-Frequency Words

Use the New Clock!
Will Glen miss school  again ?

Dad will  help .

“ Use  the  new  clock,” Dad tells Glen.

Glen can get  there !
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  At Home: Ask your 
child to read the 
book aloud to you.

High-Frequency Words:
Circle the words one and 
then in the story.

Then Duck gets in the bath.

Duck runs! 

Duck
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I  live  with Big Bud.
Big Bud likes my rug.
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Teaching with WonderWorks
Grades K–1

Oral Language
Develop Listening Comprehension and 
Expand Oral Vocabulary

■■ Develop listening comprehension through 
high-quality interactions about read-aloud 
texts.

■■ Expand oral vocabulary through explicit 
instruction using the Define/Example/Ask 
routine.

■■ Use academic language for collaborative 
discussions.

Connected Text
Read Connected Text Daily

■■ Decodable texts
■■ Application of foundational skills 
■■ Answer specific, text-dependent questions
■■ Guided writing connected to the text

Build Fluency with Connected Text

■■ Scaffolded instruction through modeling, 
partner reading, and independent reading

■■ Focus on accuracy and rate

Practice Blackline Masters

Online Genre Read-Aloud Anthology

Decodable Readers

Teaching Charts



Phonics/Fluency

Short e
pet vet met set

eggs Ted head sweat

tell smell deck peck

stem step read bread

brick press trip

slip drip drop

There is a speck on Bev’s new dress.

A wet rag will get the speck out.
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  At Home: Ask your 
child to read the 
book aloud to you.

High-Frequency Words:
Circle the words one and 
then in the story.

Then Duck gets in the bath.

Duck runs! 
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Word Work
Daily, Explicit, and Systematic Instruction

■■ Phonological awareness
■■ Phonemic awareness
■■ Phonics
■■ High-frequency words
■■ Building fluency through word automaticity

Gradual Release of Instruction

■■ “I Do” teacher modeling
■■ “We Do” guided practice with teacher  
and children 

■■ “You Do” independent practice

Corrective Feedback

■■ Identify common errors.
■■ Address errors before children  
practice independently.

■■ Use corrective feedback during  
the “We Do” or “You Do” phases of  
lessons, depending on student needs.

Practice Blackline Masters

Letter Cards High-Frequency  
Word Cards

Sound-Spelling Cards

Teaching Charts

Photo Cards

Sound-Spelling WorkBoards



Helping Your  
Community

With a partner, talk about words and phrases related to helping your 
community. Write your ideas in the web below.

What actions can you take to help your school community?

Essential Question
In what ways can you help 
your community?

Talk About It
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Combining Sentences

RESPOND TO READING

Shared ReadStudent Model Yoshi responded to the prompt:  
How does Hurricane Katrina affect Hector? 

Vary Sentence Types Strong writing includes a variety of sentence 
types. Short sentences can be combined into longer sentences to 
make the writing more interesting. Some of Yoshi’s sentences can be 
combined to make her response stronger.

In "Remembering Hurricane Katrina," a bad storm 
reminds Hector of Hurricane Katrina and how it 
made him want to help people. He remembers being 
nine years old and seeing families who had lost their 
homes on the news. The people looked tired. The 
people looked sad. Hector wanted to do something 
to help. He collected toys to donate to the families. 
His friends collected toys to donate also. The families 
were happy. The families were thankful. Hector says 
he will never forget that day. At the end of the story, 
Hector is driving to bring clothes to people who lost 
their homes in a tornado. Hector says it feels good to 
make a difference. Hurricane Katrina helped Hector 
realize that helping your community is important.

1 2 3 4CHECK IN 1 2 3 4CHECK IN

Read these sentences from Yoshi’s response. 

The people looked tired. The people looked sad. 

These sentences can be combined. 

The people looked tired and sad. 

Here are two more sentences from Yoshi’s response. Think 
about how they can be combined into one sentence. Write a 
sentence combining them on the lines below.

The families were happy. The families were thankful.

 

 

With a partner, find two more sentences in Yoshi’s response that 
can be combined. Write a sentence combining them on the lines 
below.

 

 

Topic Sentence
Circle the topic sentence. 
What will Yoshi write 
about?

Evidence
Draw a box around 
the evidence that 
Yoshi includes. How 
does the evidence she 
chose support the topic 
sentence?

Concluding Statement
Underline the concluding 
statement. Why is this 
sentence a good wrap-
up?

Analyze a Response
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Practice and Apply
Close Reading
Scaffolded complex texts

Teach and Model
Scaffolded Key Concept
Grade-appropriate topics, including 
science and social studies

Close Reading
Scaffolded complex texts

Write and Assess
Review and Reteach
Vocabulary and comprehension skills

Respond to Reading
Scaffolded analytical writing

Assess
Progress monitoring assessment

Interactive Worktext

Apprentice Leveled Reader

Interactive Worktext

Assessment

Teaching with WonderWorks
Grades 2–6
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Differentiate  
Foundational Skills
Foundational Skills Kit
Flexible, explicit instruction for the  
following strands:

■■ Phonemic awareness
■■ Phonics
■■ Structural analysis
■■ Word recognition
■■ Fluency
■■ Ample practice for achieving  
accuracy and fluency

■■ Assessment to monitor progress  
and mastery

eBooks, Assessments, Adaptive 
Learning, and Reporting

Foundational Skills  
Lesson Cards

Foundational Skills 
Practice

Foundational Skills 
Assessment

Sound-Spelling Cards Sound-Spelling Workboards Letter and Word-
Building Cards

High-Frequency 
Word Cards
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Weekly Assessment • Unit 2, Week 2 Grade 1 35

Placement  
and Diagnostic  

Assessment

UNIT  2

OBJECTIVES MATERIALS DIGITAL TOOLS

WEEK 2  • LESSON 4

Oral Language 
Read Aloud: Focus on Language 

  We can use new words to talk about a text.

Repetition Reread the first paragraph on page 9. 
Point out that the author uses repetition in the last five 
sentences by naming Finn’s classmate and the job they 
want to do. Ask: Why do you think the author repeats 
Finn’s friends’ names and their jobs again? 

Oral Vocabulary Review
Display page 20 of the Teaching Chart and review the 
words disappointed and slumps. Ask children to tell the 
meaning of each word in their own words. 

Act It Out Have volunteers choose one of the words to 
act out, without speaking. Then have the other children 
guess which of the vocabulary words is being acted out.

  CHECK IN Have partners act out a different word 
from this week’s vocabulary words. 

Word Work 
Phonemic Awareness 

 We can blend sounds to say words. 

Read the rhyme. Reread it and have children chime in.

You can write with a pen.   And ring with a bell. 

You can read in a den,       And get water from a well. 

 I DO  Listen as I say the sounds in the word den: /d/ 
/e/ /n/. Now I will blend the three sounds and say the 
word: /deeennn/, den.  

Mins
5-10

Mins
15-20

 WE DO  I am going to say the sounds in a word. Repeat 
each sound and then blend the sounds and say the 
word. Guide practice with the first word.  

    /k/ /u/ /p/ (cup)  /h/ /i/ /t/ (hit) /s/ /t/ /e/ /p/ (step)

   /p/ /a/ /n/ (pan)  /s/ /w/ /e/ /t/ (sweat) 

 YOU DO  Say each sound. Then have children blend and 
say the word: 

    /r/ /o/ /k/    /n/ /u/ /t/    /p/ /e/ /t/    /s/ /p/ /e/ /l/  
    /t/ /i/ /p/    /r/ /a/ /g/    /f/ /u/ /s/    /s/ /l/ /e/ /d/  
 CORRECTIVE FEEDBACK  Model blending phonemes in 
missed words. Watch my mouth, /s/ /t/ /e/ /p/,  
/sssteeep/ step. The word is step. Say it with me. Have 
children repeat the task. 

Phonics: Review /e/, e, ea 
In a Flash: Sound-Spelling Review Show Sound- 
Spelling Cards as children say the sound that the letters 
represent: a, b, d, e, ea, g, j, l, m, n, p, r, s, t. Repeat.

 We can read and sort words with short e.

 I DO  Say beg and leg. Then display or write the words 
in a column. Beg and leg both end with letters e-g,            
/eg/. When words end with the same letters, it is called 
a word family. Beg and leg are in the same word family. 
Display or write hen and men in a different column. 
Read both words. Point to the word ending. Hen and 
men both end with letters e-n, /en/. They are in the 
same word family. 

 WE DO  Let’s sort words by family.  Make heads in three 
columns: -eg, -en, -ead. Use the online Spelling Word 
Cards for beg, leg, hen, men head, bread from pp. 10-11. 
Display head. This is the word head. Head ends with the 
letters e-a-d. I will place head under the column with 
e-a-d. Have children choose a word card, read it, and 
identify the ending letters. Have them place the word in 
the correct column. After sorting, choral read the words.

MULTIMODAL

 YOU DO  Mix the cards and have partners sort the 
words. Have them read the words after they are sorted. 
Then call out a word and have partners point to it. As 
needed, have children complete Practice, page 39.

CORRECTIVE FEEDBACK Point to the missed word and 
model blending the sounds: /l/ /e/ /g/, /llleeeeg/, leg. 
Do it with me. Have children repeat the task.

WRITE: DICTATION Dictate the following words: beg, peg 
den, ten, dread and bread. After each word, have children 
repeat the word and then write it on their Sound- 
Spelling WorkBoards.  

BUILD FLUENCY: Display page 21 of the Teaching 
Chart. Have children chorally read the words in Rows 
1-6, focussing on accuracy and rate. Then have children 
chorally read the sentences as they point to each word. 

 CORRECTIVE FEEDBACK  Point to the missed word and 
model blending the sounds: /p/ /r/ /e/ /s/, /preees/, 
press. Do it with me. Have children repeat the task.

 CHECK IN Have partners read a sentence from the 
Teaching Chart, page 21.  

 CHECK FOR SUCCESS Can children read words 
fluently? If not, model and guide practice using the words 
and sentences on page 21 of the Teaching Chart.   

High-Frequency Words  
 We can read again, help, new, there, use.

Cumulative Review  Have partners use their High-
Frequency Word Cards from this week and last week 
to quickly read the words to build fluency. 

 CORRECTIVE FEEDBACK Write use. Point to and name 
each letter. Do it with me. This is the word use. Repeat 
as needed.

Ask, What is this word? again If children do not 
respond correctly, say the word, and have children 

repeat the word. Then say, Again means "more than one 
time." I clap my hands one time. Now I clap them again. 
Clap your hands one time. Now clap them again. Repeat 
the procedure for other words as needed.

 CHECK IN Have partners spell two of the words. 

Read Connected Text 
Read “Rex Gets Help” 

 We can read and understand a text.

COLLABORATE

Have children turn to the Unit 2 Week 2 story “Rex 
Gets Help” on page 41 of Practice. Have children 

point to the words as they read independently or with a 
partner. Remind them to:

• read the title and think about what they'll find out as 
they read.

• blend the sounds and read the words.

Listen in as they read and provide feedback as necessary.
You can ask the following questions as children read or 
after they read:

— page 1: Who does Rex belong to? (Ed)

— page 3: What does the vet do?  (He pats Rex on the 
head.)   

— page 4: Were you correct about what you would find 
out as you read? If not, correct your thinking.

Extra Support  For additional support, as necessary, 
guide children to use the prompts found in the Annotated 
Practice on pages 41-42.

 CHECK IN Have partners take turns reading a page of 
the story aloud to one another. 

Mins
10-15

Additional Materials: 
• Sound-Spelling Cards
• Letter Cards
• Spelling Word Cards
• Sound-Spelling WorkBoards
• High-Frequency Word Cards

• Genre Read-Aloud Anthology
• Interactive Activities:  
Word Work

• Discuss language of read aloud
• Review oral vocabulary
• Blend phonemes
• Read, sort, and write words 
with short e

• Read words accurately
• Read high-frequency words
•  Read connected text Teaching Chart  

pp. 19–21
Practice  
p. 38

  Learning Goal,  
Student Check In 

Practice 

KEY

Teaching Chart
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UNIT  2

OBJECTIVES MATERIALS DIGITAL TOOLS

WEEK 2  • LESSON 4

Oral Language 
Read Aloud: Focus on Language 

  We can use new words to talk about a text.

Repetition Reread the first paragraph on page 9. 
Point out that the author uses repetition in the last five 
sentences by naming Finn’s classmate and the job they 
want to do. Ask: Why do you think the author repeats 
Finn’s friends’ names and their jobs again? 

Oral Vocabulary Review
Display page 20 of the Teaching Chart and review the 
words disappointed and slumps. Ask children to tell the 
meaning of each word in their own words. 

Act It Out Have volunteers choose one of the words to 
act out, without speaking. Then have the other children 
guess which of the vocabulary words is being acted out.

  CHECK IN Have partners act out a different word 
from this week’s vocabulary words. 

Word Work 
Phonemic Awareness 

 We can blend sounds to say words. 

Read the rhyme. Reread it and have children chime in.

You can write with a pen.   And ring with a bell. 

You can read in a den,       And get water from a well. 

 I DO  Listen as I say the sounds in the word den: /d/ 
/e/ /n/. Now I will blend the three sounds and say the 
word: /deeennn/, den.  

Mins
5-10

Mins
15-20

 WE DO  I am going to say the sounds in a word. Repeat 
each sound and then blend the sounds and say the 
word. Guide practice with the first word.  

    /k/ /u/ /p/ (cup)  /h/ /i/ /t/ (hit) /s/ /t/ /e/ /p/ (step)

   /p/ /a/ /n/ (pan)  /s/ /w/ /e/ /t/ (sweat) 

 YOU DO  Say each sound. Then have children blend and 
say the word: 

    /r/ /o/ /k/    /n/ /u/ /t/    /p/ /e/ /t/    /s/ /p/ /e/ /l/  
    /t/ /i/ /p/    /r/ /a/ /g/    /f/ /u/ /s/    /s/ /l/ /e/ /d/  
 CORRECTIVE FEEDBACK  Model blending phonemes in 
missed words. Watch my mouth, /s/ /t/ /e/ /p/,  
/sssteeep/ step. The word is step. Say it with me. Have 
children repeat the task. 

Phonics: Review /e/, e, ea 
In a Flash: Sound-Spelling Review Show Sound- 
Spelling Cards as children say the sound that the letters 
represent: a, b, d, e, ea, g, j, l, m, n, p, r, s, t. Repeat.

 We can read and sort words with short e.

 I DO  Say beg and leg. Then display or write the words 
in a column. Beg and leg both end with letters e-g,            
/eg/. When words end with the same letters, it is called 
a word family. Beg and leg are in the same word family. 
Display or write hen and men in a different column. 
Read both words. Point to the word ending. Hen and 
men both end with letters e-n, /en/. They are in the 
same word family. 

 WE DO  Let’s sort words by family.  Make heads in three 
columns: -eg, -en, -ead. Use the online Spelling Word 
Cards for beg, leg, hen, men head, bread from pp. 10-11. 
Display head. This is the word head. Head ends with the 
letters e-a-d. I will place head under the column with 
e-a-d. Have children choose a word card, read it, and 
identify the ending letters. Have them place the word in 
the correct column. After sorting, choral read the words.

MULTIMODAL

 YOU DO  Mix the cards and have partners sort the 
words. Have them read the words after they are sorted. 
Then call out a word and have partners point to it. As 
needed, have children complete Practice, page 39.

CORRECTIVE FEEDBACK Point to the missed word and 
model blending the sounds: /l/ /e/ /g/, /llleeeeg/, leg. 
Do it with me. Have children repeat the task.

WRITE: DICTATION Dictate the following words: beg, peg 
den, ten, dread and bread. After each word, have children 
repeat the word and then write it on their Sound- 
Spelling WorkBoards.  

BUILD FLUENCY: Display page 21 of the Teaching 
Chart. Have children chorally read the words in Rows 
1-6, focussing on accuracy and rate. Then have children 
chorally read the sentences as they point to each word. 

 CORRECTIVE FEEDBACK  Point to the missed word and 
model blending the sounds: /p/ /r/ /e/ /s/, /preees/, 
press. Do it with me. Have children repeat the task.

 CHECK IN Have partners read a sentence from the 
Teaching Chart, page 21.  

 CHECK FOR SUCCESS Can children read words 
fluently? If not, model and guide practice using the words 
and sentences on page 21 of the Teaching Chart.   

High-Frequency Words  
 We can read again, help, new, there, use.

Cumulative Review  Have partners use their High-
Frequency Word Cards from this week and last week 
to quickly read the words to build fluency. 

 CORRECTIVE FEEDBACK Write use. Point to and name 
each letter. Do it with me. This is the word use. Repeat 
as needed.

Ask, What is this word? again If children do not 
respond correctly, say the word, and have children 

repeat the word. Then say, Again means "more than one 
time." I clap my hands one time. Now I clap them again. 
Clap your hands one time. Now clap them again. Repeat 
the procedure for other words as needed.

 CHECK IN Have partners spell two of the words. 

Read Connected Text 
Read “Rex Gets Help” 

 We can read and understand a text.

COLLABORATE

Have children turn to the Unit 2 Week 2 story “Rex 
Gets Help” on page 41 of Practice. Have children 

point to the words as they read independently or with a 
partner. Remind them to:

• read the title and think about what they'll find out as 
they read.

• blend the sounds and read the words.

Listen in as they read and provide feedback as necessary.
You can ask the following questions as children read or 
after they read:

— page 1: Who does Rex belong to? (Ed)

— page 3: What does the vet do?  (He pats Rex on the 
head.)   

— page 4: Were you correct about what you would find 
out as you read? If not, correct your thinking.

Extra Support  For additional support, as necessary, 
guide children to use the prompts found in the Annotated 
Practice on pages 41-42.

 CHECK IN Have partners take turns reading a page of 
the story aloud to one another. 

Mins
10-15

Additional Materials: 
• Sound-Spelling Cards
• Letter Cards
• Spelling Word Cards
• Sound-Spelling WorkBoards
• High-Frequency Word Cards

• Genre Read-Aloud Anthology
• Interactive Activities:  
Word Work

• Discuss language of read aloud
• Review oral vocabulary
• Blend phonemes
• Read, sort, and write words 
with short e

• Read words accurately
• Read high-frequency words
•  Read connected text Teaching Chart  

pp. 19–21
Practice  
p. 38

  Learning Goal,  
Student Check In 

Practice 

KEY

Teaching Chart
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Placement and Diagnostic 
Assessment
Includes diagnostic assessments for:

■■ Phonics.
■■ Phonemic awareness.
■■ Fluency.
■■ Reading comprehension.

These assessments provide recommendations 
for placement into WonderWorks.

Check for Success
Informal teacher observations are based on 
student practice within daily lessons.

Progress Monitoring Assessment
Reviews the following topics every week:

■■ Foundational skills assessment
■■ Phonological awareness, phonemic 
awareness, phonics, and high-frequency 
words

Assessment in WonderWorks
Grades K–1
WonderWorks assessments, an integral component of the WonderWorks programs, are aligned 
with the core reading and intervention curriculum. The results of these tests provide formative 
assessment data to inform subsequent instruction and allow teachers to track student progress 
systematically. Along with teacher observations and data from other program components, 
assessment results can signal student readiness to transition out of the WonderWorks  
instructional program.

Wonders Placement and Diagnostic Assessment

WonderWorks Check for Success

WonderWorks Assessment
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Exiting Out of WonderWorks
Children may be ready to exit out of WonderWorks instruction at the completion of a unit  
if they meet the following criteria:

■■ Score 70 percent or higher on the unit assessment.
■■ Achieve unit fluency goals .
■■ Demonstrate the ability to read and comprehend the Wonders Shared Read in the  
Reading/Writing Companion.

■■ Demonstrate mastery of the unit benchmark skills in Wonders Adaptive Learning.

Unit Assessment
Every six weeks

■■ Assesses foundational skills
■■ Focuses on phonological awareness, 
phonemic awareness, phonics, and high-
frequency words

■■ Includes connected text passage with 
comprehension questions

WonderWorks Assessment

WonderWorks Assessment

Mid-Unit Assessment
After Week 3

■■ Assesses foundational skills taught during 
the first three weeks of instruction

■■ Focuses on phonological awareness, 
phonemic awareness, phonics, and high-
frequency words

■■ Provides optional administration based on 
teacher observation of children’s progress



UNIT 3 • WEEKS 1 AND 2

LESSON 2 139 

LESSON 2 • READ THE SHARED READ

Vocabulary
Review Target Vocabulary 

 LEARNING GOAL We can understand and use 
vocabulary words.

TE

Use the Visual Vocabulary Cards to review 
target vocabulary, as necessary. Select a 

target vocabulary word. Have partners take turns 
generating related words and recording them in a word 
map. Then have them use the newly-generated words in a 
sentence.

 STUDENT CHECK-IN Have students say a target 
vocabulary word, its definition, and a related word.

Read Complex Text
Read “Remembering Hurricane 
Katrina” 

 LEARNING GOAL We can read and understand 
realistic fiction.

Have students turn to page 139 in the Interactive 
Worktext and read aloud the Essential Question. Explain 
that Hurricane Katrina was a very powerful storm that hit 
the Gulf Coast of the U.S. in 2005. Ask: What is the title? 
(“Remembering Hurricane Katrina”) Ask: What does the 
picture show? (people running during a storm) Explain 
that “Remembering Hurricane Katrina” is realistic fiction. 
It has realistic characters and a sequence of events that 
could happen in real life or are inspired by real events.  

Read “Remembering Hurricane Katrina” on pages 138-
141 of the Interactive Worktext with students. In this first 
reading, you may choose to lead an echo reading or read 
chorally with students. After reading each paragraph, 
have students respond to the Read prompts. Use the 
extra prompts not included in the Interactive Worktext 

for additional support. As students read, they should use 
the left column of page 138 to list interesting words they 
would like to learn and write important information. Note 
that target vocabulary words are highlighted in yellow. 
Expand Vocabulary words are highlighted in blue.  

As you read, have students underline passages and 
list words they don't understand. Have them think 

about questions to ask about the passages and words. 
Model the types of questions students might ask: In the 
first paragraph on page 139, what does it mean for heavy 
clouds to roll in? Why is paragraph 3 on page 139 about 
people in the Houston Astrodome? What is a reporter?

Fluency Focus Model proper fluency as you read with 
students. Tell students to listen carefully to how you 
accurately pronounce each word and do not leave out any 
words. Remind them to track print as they follow along. 

Page 139
Organization   Guide students in thinking about 
how the story begins in the present day and then shifts to 
Hector's memory of an event in the past.

Teacher Think Aloud Sometimes in a story a narrator 
will talk or think about an event that happened in the 
past. This is called a flashback. On page 139, the words 
reminded me of another storm ten years earlier in the 
second paragraph tell me this is the start of a flashback. 

Student Think Along Let's reread this last sentence and 
the next to identify the shift from the present day to 
the past.  What is happening in the present day? (it is 
raining; children are dancing in the rain) Of what event 
is the narrator reminded? (when Hurricane Katrina made 
landfall on the Gulf Coast, ten years earlier) 

Expand Vocabulary Say: In the second paragraph, we 
read that the storm was "a torrential downpour." This 
means the rain was very heavy. What were some of 
people’s futile attempts to stay dry? (held purses and 
briefcases over their heads) Why do you think these were 
futile? (The rain was too heavy.) 

Page 140
Vocabulary Have students locate the word temporary 
in the second paragraph. Reread the sentence and the 
sentence after it. Have students use context clues to 
answer: Why are the residents temporary? (They aren’t 
staying. They will go back to their homes.)

TE

Summarize Have students reread the second 
paragraph. Ask: What happened in New 

Orleans, Louisiana? (New Orleans was hit by Hurricane 
Katrina) Why are people from New Orleans staying in the 
Astrodome? (Their homes were destroyed in the storm, 
and they need a safe place to stay.) Have students turn to 
a partner to summarize the second paragraph in their 
own words.

Connection of Ideas   Have students reread the 
third paragraph. Ask: What is this paragraph about? (It is 
about Hurricane Katrina.) Have students identify words in 
the paragraph that show the storm's action: had formed, 
had traveled, and had come. Ask: Do these verbs show 
past, present or future action? (past) So did Hurricane 
Katrina occur before or after the news report? (before) 

Expand Vocabulary Have students point to the word 
devised in the fifth paragraph. Ask: Who helped Hector 
devise a plan? (the Houston Helpers) What was the plan 
the Houston Helpers devised? (a plan to collect toys to 
give to kids at the Astrodome)

Page 141
Sentence Structure   Have students reread the 
second paragraph. Point out the first sentence. Ask: 
How does this sentence help us understand that these 
events are in the past? (Hector says he'll never forget 
that day. When we remember an event, we are thinking 
about something that has already happened.) Then have 
students reread the third paragraph. Ask: What sentence 
in the third paragraph shows a change in time? (My cell 

phone jolted me back to the present.) Where is Hector 
when his cell phone rings? (in his car) If needed, remind 
students that, at the beginning of the story, they read 
that Hector was thinking back on events from ten years 
ago. They can go back to the beginning of the story to 
see where Hector was at that time. 

Sentence Structure On page 141, have students 
underline verbs and tell the tense for each verb. 

Have them circle time-order words, such as soon, present, 
and yesterday, and then explain what each word tells 
about past, present, and future.

Expand Vocabulary Point out the word delayed in the 
seventh paragraph. Say: The ending -ed is often added 
to action words to show that they happened in the past. 
Have students read the sentence. Ask: Which words tell 
us that Hector is late? (I’ll be there soon!) What details 
tell us why Hector is late? (The storm delayed me.) Ask 
students to turn to a partner and discuss other reasons 
why someone might be delayed.

Genre   Explain that realistic fiction is a made-
up story but has characters and events that could exist 
in real life. Point out these details in the sixth paragraph: 
donations, victims of yesterday’s tornado. Ask: Why are 
these details realistic? (They could happen in real life.)

 STUDENT CHECK-IN Have students share their 
responses to the Read prompts on pages 138-141 of the 
Interactive Worktext. 

 CHECK FOR SUCCESS Do students understand 
vocabulary in context? If not, review and reteach using 
the instruction on page 364.

Can student orally summarize a realistic fiction story? 
If not, provide sentence frames: In the beginning of the 
story, a storm reminds Hector_______. 

Mins
5-10

25-35
Mins

138 UNIT 3 WEEKS 1 AND 2

Interactive Worktext pp.138-141

SHARED READ REALISTIC FICTION

FIND TEXT EVIDENCE

Read

Organization 
Reread the second paragraph.  
Draw a box around the sentence 
that tells you the narrator is 
thinking about an event from 
the past. When did the event 
happen?

 

 

Expand Vocabulary

When something is futile, it is 
useless. Circle the details that 
describe people’s futile efforts to 
stay dry.

Leaning over my steering wheel, I watched the heavy 
clouds roll in. The sky became dark gray. Raindrops were 
soon scattered across my windshield. A storm was coming. 
Looking at the boxes of clothes in the back seat, I smiled.

A torrential downpour of rain began beating against my 
windshield. Lightning flickered. I pulled off the road until 
my visibility improved. People on the sidewalk held purses 
and briefcases over their heads in a futile effort to keep from 
getting wet. Children danced in the downpour. The rain 
reminded me of another storm ten years earlier.

Hurricane Katrina slammed into the Gulf Coast when I 
was nine. The powerful storm caused severe damage.

One of my strongest memories was watching the 
evening news with my aunt. A reporter inside the Houston 
Astrodome was surrounded by thousands of people. They all 
had the same weary expression. Many wore torn and dirty 
clothes. Some had no shoes. They slowly shuffled along, their 
faces full of sadness.

HURRICANE

KATRINA
REMEMBERING

TAKE NOTES

As you read, make note of 
interesting or unfamiliar words. 
Write any questions you have 
about the text.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Essential Question

In what ways can you help 
your community?

Read about how Hector helps 
others after Hurricane Katrina.

Reread

Point of View
Reread the last two paragraphs. 
Underline the details that the 
narrator uses to describe the 
people he sees on the news. How 
does the narrator feel watching 
them?
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OBJECTIVES
• Understand and use target vocabulary. 
• Understand what a complex text says 
through close reading 

• Use text evidence to support responses 
to the text.

DIGITAL TOOLS
• Visual Vocabulary Cards 
• Interactive eWorktext
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LESSON 2 139 

LESSON 2 • READ THE SHARED READ

Vocabulary
Review Target Vocabulary 

 LEARNING GOAL We can understand and use 
vocabulary words.

TE

Use the Visual Vocabulary Cards to review 
target vocabulary, as necessary. Select a 

target vocabulary word. Have partners take turns 
generating related words and recording them in a word 
map. Then have them use the newly-generated words in a 
sentence.

 STUDENT CHECK-IN Have students say a target 
vocabulary word, its definition, and a related word.

Read Complex Text
Read “Remembering Hurricane 
Katrina” 

 LEARNING GOAL We can read and understand 
realistic fiction.

Have students turn to page 139 in the Interactive 
Worktext and read aloud the Essential Question. Explain 
that Hurricane Katrina was a very powerful storm that hit 
the Gulf Coast of the U.S. in 2005. Ask: What is the title? 
(“Remembering Hurricane Katrina”) Ask: What does the 
picture show? (people running during a storm) Explain 
that “Remembering Hurricane Katrina” is realistic fiction. 
It has realistic characters and a sequence of events that 
could happen in real life or are inspired by real events.  

Read “Remembering Hurricane Katrina” on pages 138-
141 of the Interactive Worktext with students. In this first 
reading, you may choose to lead an echo reading or read 
chorally with students. After reading each paragraph, 
have students respond to the Read prompts. Use the 
extra prompts not included in the Interactive Worktext 

for additional support. As students read, they should use 
the left column of page 138 to list interesting words they 
would like to learn and write important information. Note 
that target vocabulary words are highlighted in yellow. 
Expand Vocabulary words are highlighted in blue.  

As you read, have students underline passages and 
list words they don't understand. Have them think 

about questions to ask about the passages and words. 
Model the types of questions students might ask: In the 
first paragraph on page 139, what does it mean for heavy 
clouds to roll in? Why is paragraph 3 on page 139 about 
people in the Houston Astrodome? What is a reporter?

Fluency Focus Model proper fluency as you read with 
students. Tell students to listen carefully to how you 
accurately pronounce each word and do not leave out any 
words. Remind them to track print as they follow along. 

Page 139
Organization   Guide students in thinking about 
how the story begins in the present day and then shifts to 
Hector's memory of an event in the past.

Teacher Think Aloud Sometimes in a story a narrator 
will talk or think about an event that happened in the 
past. This is called a flashback. On page 139, the words 
reminded me of another storm ten years earlier in the 
second paragraph tell me this is the start of a flashback. 

Student Think Along Let's reread this last sentence and 
the next to identify the shift from the present day to 
the past.  What is happening in the present day? (it is 
raining; children are dancing in the rain) Of what event 
is the narrator reminded? (when Hurricane Katrina made 
landfall on the Gulf Coast, ten years earlier) 

Expand Vocabulary Say: In the second paragraph, we 
read that the storm was "a torrential downpour." This 
means the rain was very heavy. What were some of 
people’s futile attempts to stay dry? (held purses and 
briefcases over their heads) Why do you think these were 
futile? (The rain was too heavy.) 

Page 140
Vocabulary Have students locate the word temporary 
in the second paragraph. Reread the sentence and the 
sentence after it. Have students use context clues to 
answer: Why are the residents temporary? (They aren’t 
staying. They will go back to their homes.)

TE

Summarize Have students reread the second 
paragraph. Ask: What happened in New 

Orleans, Louisiana? (New Orleans was hit by Hurricane 
Katrina) Why are people from New Orleans staying in the 
Astrodome? (Their homes were destroyed in the storm, 
and they need a safe place to stay.) Have students turn to 
a partner to summarize the second paragraph in their 
own words.

Connection of Ideas   Have students reread the 
third paragraph. Ask: What is this paragraph about? (It is 
about Hurricane Katrina.) Have students identify words in 
the paragraph that show the storm's action: had formed, 
had traveled, and had come. Ask: Do these verbs show 
past, present or future action? (past) So did Hurricane 
Katrina occur before or after the news report? (before) 

Expand Vocabulary Have students point to the word 
devised in the fifth paragraph. Ask: Who helped Hector 
devise a plan? (the Houston Helpers) What was the plan 
the Houston Helpers devised? (a plan to collect toys to 
give to kids at the Astrodome)

Page 141
Sentence Structure   Have students reread the 
second paragraph. Point out the first sentence. Ask: 
How does this sentence help us understand that these 
events are in the past? (Hector says he'll never forget 
that day. When we remember an event, we are thinking 
about something that has already happened.) Then have 
students reread the third paragraph. Ask: What sentence 
in the third paragraph shows a change in time? (My cell 

phone jolted me back to the present.) Where is Hector 
when his cell phone rings? (in his car) If needed, remind 
students that, at the beginning of the story, they read 
that Hector was thinking back on events from ten years 
ago. They can go back to the beginning of the story to 
see where Hector was at that time. 

Sentence Structure On page 141, have students 
underline verbs and tell the tense for each verb. 

Have them circle time-order words, such as soon, present, 
and yesterday, and then explain what each word tells 
about past, present, and future.

Expand Vocabulary Point out the word delayed in the 
seventh paragraph. Say: The ending -ed is often added 
to action words to show that they happened in the past. 
Have students read the sentence. Ask: Which words tell 
us that Hector is late? (I’ll be there soon!) What details 
tell us why Hector is late? (The storm delayed me.) Ask 
students to turn to a partner and discuss other reasons 
why someone might be delayed.

Genre   Explain that realistic fiction is a made-
up story but has characters and events that could exist 
in real life. Point out these details in the sixth paragraph: 
donations, victims of yesterday’s tornado. Ask: Why are 
these details realistic? (They could happen in real life.)

 STUDENT CHECK-IN Have students share their 
responses to the Read prompts on pages 138-141 of the 
Interactive Worktext. 

 CHECK FOR SUCCESS Do students understand 
vocabulary in context? If not, review and reteach using 
the instruction on page 364.

Can student orally summarize a realistic fiction story? 
If not, provide sentence frames: In the beginning of the 
story, a storm reminds Hector_______. 

Mins
5-10

25-35
Mins
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Interactive Worktext pp.138-141

SHARED READ REALISTIC FICTION

FIND TEXT EVIDENCE

Read

Organization 
Reread the second paragraph.  
Draw a box around the sentence 
that tells you the narrator is 
thinking about an event from 
the past. When did the event 
happen?

 

 

Expand Vocabulary

When something is futile, it is 
useless. Circle the details that 
describe people’s futile efforts to 
stay dry.

Leaning over my steering wheel, I watched the heavy 
clouds roll in. The sky became dark gray. Raindrops were 
soon scattered across my windshield. A storm was coming. 
Looking at the boxes of clothes in the back seat, I smiled.

A torrential downpour of rain began beating against my 
windshield. Lightning flickered. I pulled off the road until 
my visibility improved. People on the sidewalk held purses 
and briefcases over their heads in a futile effort to keep from 
getting wet. Children danced in the downpour. The rain 
reminded me of another storm ten years earlier.

Hurricane Katrina slammed into the Gulf Coast when I 
was nine. The powerful storm caused severe damage.

One of my strongest memories was watching the 
evening news with my aunt. A reporter inside the Houston 
Astrodome was surrounded by thousands of people. They all 
had the same weary expression. Many wore torn and dirty 
clothes. Some had no shoes. They slowly shuffled along, their 
faces full of sadness.

HURRICANE

KATRINA
REMEMBERING

TAKE NOTES

As you read, make note of 
interesting or unfamiliar words. 
Write any questions you have 
about the text.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Essential Question

In what ways can you help 
your community?

Read about how Hector helps 
others after Hurricane Katrina.

Reread

Point of View
Reread the last two paragraphs. 
Underline the details that the 
narrator uses to describe the 
people he sees on the news. How 
does the narrator feel watching 
them?

Unit 3 • Text Set 1 139138 Unit 3 • Text Set 1

(b
kg

d)
 T

yr
on

e 
Tu

rn
er

/N
a
ti

on
a
l G

eo
g
ra

p
hi

c/
G

et
ty

 I
m

a
g
es

; (
l)
 L

is
et

te
 L

e 
B
on

/P
ur

es
to

ck
/S

up
er

St
oc

k;
 (

bl
) 

Th
om

a
s 

B
a
rw

ic
k/

Ph
ot

od
is

c/
G

et
ty

 I
m

a
g
es

 ; 
A

ll 
ot

he
r 

im
a
g
es

 b
y 

Je
ff

re
y 

M
a
ng

ia
t

OBJECTIVES
• Understand and use target vocabulary. 
• Understand what a complex text says 
through close reading 

• Use text evidence to support responses 
to the text.

DIGITAL TOOLS
• Visual Vocabulary Cards 
• Interactive eWorktext
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Placement  
and Diagnostic  

Assessment

20 

Wonders Placement and Diagnostic Assessment

Placement and Diagnostic 
Assessment 
Includes diagnostic assessments for:

■■ Phonics
■■ Phonemic awareness.
■■ Fluency.
■■ Reading comprehension.

These assessments provide recommendations 
for placement into WonderWorks.

Check for Success
Informal teacher observations are based  
on student practice within daily lessons.

Progress Monitoring Assessment
Reviews the following topics every two 
weeks:

■■ Assesses comprehension and vocabulary
■■ Focuses on finding and citing text evidence
■■ Includes written short responses
■■ Includes one text per test
■■ Reviews 50 percent literature and  
50 percent informational text

Assessment in WonderWorks
Grades 2–6
WonderWorks assessments, an integral component of the Wonders and WonderWorks programs, 
are aligned with the core reading and intervention curriculum. The results of these tests provide 
formative assessment data to inform subsequent instruction and allow teachers to track student 
progress systematically. Along with teacher observations and data from other WonderWorks 
components, assessment results can signal student readiness to transition out of the  
WonderWorks instructional program.

WonderWorks Assessment

WonderWorks Check for Success
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Foundational Skills Assessment

WonderWorks Assessment

Foundational Skills Assessment
Includes diagnostic assessments every six 
weeks for:

■■ Phonemic awareness.
■■ Phonics and structural analysis.
■■ Oral reading fluency.

Unit Assessment
Every six weeks

■■ Assesses text-dependent  
comprehension and vocabulary

■■ Includes two texts per test with  
text-dependent questions

■■ Reviews 50 percent literature and  
50 percent informational text

■■ Provides optional administration based on 
teacher observation of student progress

Exit Test
■■ Assesses text-dependent comprehension 
and vocabulary.

■■ Includes two texts per test with  
text-dependent questions.

■■ Reviews 50 percent literature and  
50 percent informational text. WonderWorks Assessment

Exiting Out of WonderWorks
Students may be ready to exit out of WonderWorks instruction at the completion of a unit if they  
meet the following criteria:

■■ Score 85 percent or higher on the 
WonderWorks exit test.

■■ Achieve unit fluency assessment goals.
■■ Successfully apply close reading skills  
with the Approaching Leveled Reader.

■■ Score mostly 3–4 on the Level Up  
“Write About" reading prompt.

■■ Reach grade-level benchmarks in the 
foundational skills assessments and  
Wonders Adaptive Learning.



Oral Vocabulary

Multimodal Learning

Literary Elements  

& Text Features

High-Frequency  

Words

Fluency

English Language  

Learners

Comprehension

Resource Grades Comprehension Support Resource Grades Comprehension Support

Teacher’s Edition K–6 Teacher’s Edition K–6

Visual Vocabulary Cards K–6 Visual Vocabulary Cards K–6

Assessment K–6 Assessment K–6

Online Genre Read-Aloud 
Anthology K–1 Online Genre Read-Aloud 

Anthology K–1

Teaching Chart K–1 Teaching Chart K–1

Decodable Readers K–1 Decodable Readers K–1

Practice Blackline Masters K–1 Practice Blackline Masters K–1

Interactive Worktext 2–6 Interactive Worktext 2–6

Apprentice Leveled Readers 2–6 Apprentice Leveled Readers 2–6

Apprentice Leveled Reader  
Lesson Cards 2–6 Apprentice Leveled Reader  

Lesson Cards 2–6

Graphic Organizers 2–6 Graphic Organizers 2–6

Resource Grades Foundational Support Resource Grades Foundational Support

Sound-Spelling Workboards K–6 Sound-Spelling Workboards K–6

High-Frequency Word Cards K–6 High-Frequency Word Cards K–6

Small Sound-Spelling Cards 
(Lenticular) K–6 Small Sound-Spelling Cards 

(Lenticular) K–6

Letter Cards K–6 Letter Cards K–6

Adaptive Learning K–6 Adaptive Learning K–6

Sound Box K–1 Sound Box K–1

Photo Cards K–1 Photo Cards K–1

Foundational Skills Lesson Cards 2–6 Foundational Skills Lesson Cards 2–6

Foundational Skills Practice 2–6 Foundational Skills Practice 2–6

Foundational Skills Assessment 2–6 Foundational Skills Assessment 2–6

Word-Building Cards 2–6 Word-Building Cards 2–6

Resources and Support

22 



Writing

Vocabulary

Student Ownership

Structural Analysis

Phonics

Phonological 

Awareness

Phonemic Awareness

Resource Grades Comprehension Support Resource Grades Comprehension Support

Teacher’s Edition K–6 Teacher’s Edition K–6

Visual Vocabulary Cards K–6 Visual Vocabulary Cards K–6

Assessment K–6 Assessment K–6

Online Genre Read-Aloud 
Anthology K–1 Online Genre Read-Aloud 

Anthology K–1

Teaching Chart K–1 Teaching Chart K–1

Decodable Readers K–1 Decodable Readers K–1

Practice Blackline Masters K–1 Practice Blackline Masters K–1

Interactive Worktext 2–6 Interactive Worktext 2–6

Apprentice Leveled Readers 2–6 Apprentice Leveled Readers 2–6

Apprentice Leveled Reader  
Lesson Cards 2–6 Apprentice Leveled Reader  

Lesson Cards 2–6

Graphic Organizers 2–6 Graphic Organizers 2–6

Resource Grades Foundational Support Resource Grades Foundational Support

Sound-Spelling Workboards K–6 Sound-Spelling Workboards K–6

High-Frequency Word Cards K–6 High-Frequency Word Cards K–6

Small Sound-Spelling Cards 
(Lenticular) K–6 Small Sound-Spelling Cards 

(Lenticular) K–6

Letter Cards K–6 Letter Cards K–6

Adaptive Learning K–6 Adaptive Learning K–6

Sound Box K–1 Sound Box K–1

Photo Cards K–1 Photo Cards K–1

Foundational Skills Lesson Cards 2–6 Foundational Skills Lesson Cards 2–6

Foundational Skills Practice 2–6 Foundational Skills Practice 2–6

Foundational Skills Assessment 2–6 Foundational Skills Assessment 2–6

Word-Building Cards 2–6 Word-Building Cards 2–6
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